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Introduction

Philosophy of the Program

MegaGoal is a dynamic American English series for
international communication that takes students
from absolute beginning to high-intermediate level.
Itis specifically designed for teenagers and young
adults. With eye-catching art and high-interest topics,
MegaGoal is easy and enjoyable to teach and to
learn from.

The goal of MegaGoal is to make the learning of
English fun, motivating, and success-oriented by
way of a carefully graded progression that builds
students confidence, and helps them reach the point
at which they can use English to express themselves
meaningfully about things that matter to them.

The methodology of MegaGoal integrates the four
skills of speaking, listening, reading, and writing. The
earlier levels focus on speaking and listening, but reading
and writing are increasingly prioritized as students
progress through the series. MegaGoal also puts an
emphasis on grammar, particularly using grammar in
communicative activities.

MegaGoal is designed to appeal to a visually-oriented
generation. The visuals aid in presenting and reinforcing
language at the same time that they engage student
attention. The vocabulary and structures are introduced
gradually and recycled systematically. And the tone of
the book is humorous—to make the learning process
more enjoyable.

Organization of Materials

Each level in MegaGoal has the following components:
Student Book

Audio Program

Workbook

Teacher’s Guide (interleaved)

Test Bank

Online Learning Center

IWB Software & Student e-book

MegaGoal has enough material of classroom instruction
for a whole semester. The program is flexible, and it can
be used with groups that have one, two, or three hours
of instruction a day. It can also be used with groups that
have only two or three hours a week.

Teacher’s Guide
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The Components

Student Book

The overall organization of the Student Books in the
series is:

Number of Units  Pages per Unit

Books 1-6 6 Units 12 pages each
2 Expansions 6 pages each

6 More! 2 pages each

@ Units have a consistent lesson format.

® The Expansion units review and expand on language
points with high-interest content in activities, readings,
and chants..

® Morel! consolidates and extends students' knowledge
and understanding of language structures and
functions.

® A unit-by-unit vocabulary list is included at the back of
each Student Book.

Teacher's Guide

This interleaved user-friendly Teacher’s Guide is available
for each level. The Teacher's Guide offers an overview

of the course, some general teaching guidelines, and
detailed unit-by-unit teaching notes.

These unit-by-unit teaching notes include:

Unit Goals

Unit Warm Up activity

Instructions for presenting each Student Book activity
Answers to all the Student Book activities
Audioscript for the Student Book listening activities
Language Builder notes

Teaching Tips

Additional Activities

Additional Projects

Fun Facts

The Teacher’s Guide for each book also contains
the following:

® Scope and Sequence chart

® \Vocabulary lists per unit

® Photocopiable Activities

® Answers to the Workbook activities
® Key to Phonetic Symbols

® Answers to the More! activities

® Audio Program Track List
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Workbook

The Workbook provides exercises that reinforce the
material presented in the Student Book.

Number of Units Pages per Unit
Books 1-6 6 Units 8 pages each
2 Expansions 6 pages each

Activities in the Workbook focus on reinforcement of
vocabulary and grammar. Some units also include a
reading. In every unit there is a free writing activity based
around a photograph. Students should be encouraged
to brainstorm as many words and phrases as they can in
connection with the photograph. Encourage students
to write full sentences when appropriate. Answers will
vary according to the students own ideas, opinions and
experiences. Each unit ends with a writing activity, often
in the form of personal writing. The Expansion units cover
vocabulary, grammar, and writing.

The Workbook Answer Key is found at the back of this
Teacher's Guide.

Audio Program

The audio program for each level includes the following
material:

® Listen and Discuss (Listen and Repeat in the Intro level)
(opening presentation)

Pair Work model conversations
Listening

Pronunciation

Conversation

Reading

Writing

Chant-Along

The audioscript for the Listening activities appear at
point-of-use in the Teacher's Guide.

Testing Program

The Test Bank provides a databank of testing items from
which teachers can create customized tests within
minutes. Test items reinforce vocabulary, grammar,
listening, conversation, reading, writing, and speaking.
Teachers can choose to use the items as they are, or
teachers can edit, add, delete, and rearrange items.

IWB Software & Student e-book

MegaGoal has two brand new and innovative digital
components: the Interactive Whiteboard Software for
classroom use and the Online e-books for self-study.
Through a variety of interactive applications the content
of the books comes to life on the board in class or on the
computer screen at home in a way that enhances the
learning and teaching process.
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Online Learning Center

The Online Learning Center incorporates and extends
the learning goals of the Student Book with interactive
practice on the computer. A flexible set of activities
correlated to each unit builds students’skills.

Student Book Units

Each unit follows a regular pattern:

® Language—vocabulary, structures, and functions—
are presented and used in context.

©® Grammar points are presented in chart form
and practiced.

® Additional functional language is presented in the
context of Conversations and role plays.

® A Reading expands the unit theme.

® A Writing activity calls on students to use the
language they've learned.

® A Project allows students to perform a task and
produce a product that calls on them to apply the
language and vocabulary they've learned.

Here is a detailed list of the sections in the Student Book.
In some units, the order of some elements may vary.

In the Intro level, some sections vary as appropriate to
students' language abilities.

Presentation

The opening two pages of every unit contain the
presentation called Listen and Discuss. This section
introduces the unit theme, the communicative context,
the grammar points, and the key vocabulary. Students
discover meaning from context—Dby the use of visuals
and with help from the teacher.

Quick Check

This section, which appears on the opening two pages,
includes a Vocabulary and a Comprehension activity
that check how well students understood the content of
the presentation. The questions are usually in simple
formats: matching, yes/no, short answers. Students can
do the activities independently, in pairs, or even in small
groups. Answers can be checked as a class, in pairs, or

in small groups.

Teacher’s Guide
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Pair Work

This section, also on the opening two pages, gets
students involved in personalized communication right
away. It allows students to actively use the language
and grammar from the presentation in speaking
activities. Students typically ask and answer about the
content of the presentation pages, or they give personal
information relating to the content.

Grammar

The Grammar section consolidates the grammar points
and the communicative functions they convey. Students
receive explicit instruction on key grammar points in
chart format and with example sentences. The charts are
then followed by activities and exercises that reinforce
the points presented. The Grammar charts can also serve
as a convenient built-in reference section for students as
they use English throughout the program.

Listening

In this section, students listen to perform tasks. The
listening activity can take a variety of formats. The
content of the listening often simulates an authentic
context: radio ads and programs, messages on telephone
answering machines, interviews, personal conversations,
and so on.

Pronunciation

Students'attention is focused on specific sounds of
English in the Pronunciation section. Typically students
listen and repeat sounds, first in the context of words
and then in sentences.

Conversation

The Conversation section contextualizes the language
as it is used in everyday situations. It is accompanied

by the Real Talk feature that develops vocabulary and
everyday expressions. The Conversation also includes
functional language; for example, the language for
agreeing and disagreeing, changing topics, expressing
thanks, expressing surprise, making suggestions, or
complimenting. One of the unique features of MegaGoal
is the multiple-ending Conversations, which appear
regularly in the Student Book. Students choose the most
appropriate ending for a Conversation or make up their
own ending.

Your Turn

Your Turn is a role-play activity in which students

are encouraged to act out dialogues related to the
Conversation. They use personal information or take on
made-up roles. Sometimes the Your Turn activity is in

Teacher’s Guide
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the format of a class survey. This activity allows students
to use the language of the unit in simulated everyday
conversations.

About You

The purpose of the questions in the About You section
is to help students improve their oral fluency. Students
talk about themselves, putting into practice what they
have learned. Students'attention is engaged as they
communicate basic personal information in English.

Reading

The Readings throughout the book expand on the unit
topic, and relate to students'age and interests. They

take a variety of formats: newspaper and magazine
articles, puzzles, humorous stories, etc. Sometimes new
vocabulary is introduced. The Teacher's Guide presents
reading strategies and skills for students to apply to the
reading; for example, using prior knowledge, discovering
meaning from context, scanning, making inferences, and
drawing conclusions.

Writing

The Writing sections in the series cover writing
sentences, paragraphs, letters, and brief reports. Writing
is also integrated into many of the Projects. The writing
assignments in the Student Book sometimes use the
readings as models, asking students to write about
themselves or topics that relate to them personally.

Writing is also developed through assignments in
the Workbook.

Project

Each unit includes a task-based activity in which students
typically cooperate to perform the task. They may make

a tourist brochure, design their dream house, interview
people and report back, and so on. The Project relates

to the unit theme and requires students to use all the
language they have acquired. In addition, the Project
offers further writing practice.

Student Book Expansion Units

The Expansion units review and expand the material
covered in the previous set of units. Each Expansion includes:

® Language Review: two pages of activities that
recycle the vocabulary and grammar of the previous
set of units

® Reading: a thematic reading that challenges students
® Writing
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® Project

® Chant-Along: a chant that enables students to
expand their language in a pleasant way (In Levels 1-2
only,) The chant expands on a theme or the language
covered in the units before it. The chant, and its
related activities, foster additional conversation and
discussion as well as acquisition of new vocabulary
and expressions.

Teacher’s Guide Units

The Teacher’s Guide is interleaved with the Student Book
for ease of use. There is one Teacher's Guide page facing
each Student Book page.

The following is an overview of the contents for a unit in
the Teacher's Guide.

® Unit Goals
The Unit Goals are clearly listed at the beginning
of every unit in the Teacher’s Guide. These include
goals for Vocabulary, Functions, Grammar, Listening,
Pronunciation, Reading, Writing, and Project.

© Warm Up
Each unit begins with a Warm Up that introduces
students to the topic and/or reviews language
studied in previous units.

® Teaching Notes
Step-by-step teaching notes are provided for all
presentations and activities.

® Language Builder
This feature consists of explanations of any potentially
confusing aspects of grammar or vocabulary.

® Teaching Tips
This feature offers practical tips, insights, and
recommendations based on the observations of
experienced teaching professionals.

© Additional Activities
These optional activities may serve as a useful way to
extend a topic that students have enjoyed. They may
also be useful in mixed-ability classes as activities to
give to students who finish a certain task early.

® Project
An additional Project is included at the end of
each unit.

® Fun Facts
The Fun Facts offer interesting trivia or general
knowledge information related to the unit content.
Use these when appropriate. You may want to have
students find out more about a given topic.
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©® Answers
The answers to all Student Book activities are provided.

©® Workbook Reference
Cross references to Workbook activities help in
lesson planning.

® Audioscript
The Audioscript is provided for each unit’s Listening
activity. (The audio for all other sections is reproduced
directly from the Student Book page and, therefore,
not repeated in the Audioscript.)

Guidelines for Presenting Materials

Presentation

The first two pages of each unit contain the presentation
called Listen and Discuss. In this presentation, students
are introduced to new vocabulary, language, and
structures in context. The Teacher’s Guide contains
explicit instructions for presenting each individual unit.
In general, you may want to use the following technique.

Before students open their books, present the topic of
the unitin a warm up, such as by bringing in pictures,
using the classroom environment, or using your personal
experiences. Then it is recommended that students look
at the opening pages. Activate students’ prior knowledge
by discussing the opening question(s). Then talk about
any vocabulary they know (provide support as needed),
and have them guess what the unit is about. Then
students are ready to listen to the audio. You can have
them follow along with the text first as they listen. For
any vocabulary word lists on presentation pages, they
can listen and repeat. It is recommended that you play
the audio several times. You might then read sentences,
say vocabulary, or describe part of the picture, and have
them point to the relevant part of the pictures or text.

At this point, have students do the Quick Check section
to practice vocabulary and to check that they have
understood the presentation.

Vocabulary

New vocabulary is presented in the Listen and Discuss
opening presentation and at key points throughout each
unit. The words and expressions are then practiced and
recycled throughout the unit and subsequent units. Unit
vocabulary lists are found at the back of the book and can
be used for review.

Use the visuals in the Listen and Discuss presentation to
explicitly teach the vocabulary.

Teacher’s Guide
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® Pronounce each word and have students repeat it.
Alternatively, play the audio for students to listen
and repeat.

® Provide example sentences, descriptions, and
explanations using the opener visual.

® Ask students to provide examples, descriptions, and

explanations of their own to determine comprehension.

® Have students keep a vocabulary notebook. Suggest
they use their own words to define the terms and
incorporate visuals whenever possible.

® Use the photos and illustrations throughout the unit
to practice the words. Have students describe the
pictures as well as ask and answer questions about
the pictures.

® Play games with the words.

Grammar

There are many methods and approaches to grammar

teaching. Here are some suggestions that may be useful:

® Preteach the target structure by reviewing sentences
from the Listen and Discuss and Pair Work sections
that use the structure.

® Model the example sentences in the Grammar section.

® Make personalized statements or ask personalized
questions that use the target structure.

® Ask students to provide personalized examples of
sentences that use the structure.

® |[f appropriate, create visuals or graphics to illustrate
the structure.

® |[f appropriate, use gestures or pantomimes to
illustrate the structure.

© Have students write grammar exercise answers on
the board, highlighting the target structure and
explaining their answers.

® Have students work in pairs to complete and/or
correct grammar exercises.

® Use sentences from the grammar exercises for
dictations.

Listening

The MegaGoal series offers a wide variety of listening
“texts,' including conversations, announcements,
advertisements, news reports, etc.

Before students listen to a recording, elicit predictions
about what they are going to hear. Have them look
at any related visual material or ask them to read the
questions they have to answer. This way, students will
have a clearer idea of what to listen for.

Teacher’s Guide
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Listening can be a difficult skill for some students. These
students worry that they will not understand anything.
Let them know that it is not necessary to understand
every single word, but to get the general idea. Play the
recording as many times as necessary, without getting
caught up in explanations of every word or phrase. Focus
students'attention on the completion of the task. Letting
students work in pairs may lessen anxiety.

Conversation

The following is a suggested technique for presenting
the Conversation section in the Student Book:

® Use the picture(s) to introduce new vocabulary
and expressions. Have students predict what the
Conversation is about.

® Go over the questions in About the Conversation
before students listen to the audio.

® Play the audio or read the Conversation. If
appropriate, have students look at the picture(s), but
keep the text covered. Tell students that they don't
have to understand everything—but they should
try to use what they know to figure out what they
don't know. As an alternative, you may find it helpful
to have students look at the text while listening to
the audio, or you may prefer to have them read the
Conversation silently before you play the audio or
read the Conversation aloud.

® Play the audio or read the Conversation again while
students look at the text.

® Ask students to read the Conversation silently. Ask
them to figure out the meaning of unknown words
from context.

® Have students answer the About the Conversation
questions. They may do this individually, in pairs, in
small groups, or as a class.

® Have students work in pairs or groups and read the
Conversation using the “Read and Look Up”technique.
In this technique, students look at a sentence, look
up, and say what they have just read. This technique
helps students develop confidence in saying words
and sentences in English. It aids them in mastering
the mechanics of the language, sounds, and
vocabulary, and helps prepare them for freer use of
English.

® Have students act out the Conversation.
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Reading

The MegaGoal series offers a wide variety of reading text
types (advertisements, magazine articles, encyclopedia
entries, letters, emails, etc).

For every Reading, have students try to predict and
preview the content of the reading before they read.
This includes (1) looking at the pictures, (2) talking about
what they know about the topic, (3) looking for familiar
words, and so on. Let students know that it is usually not
necessary to understand every word.

In addition, you can set a purpose for reading. For
example, you can ask students to look for the most
important ideas or to look for the answers to one or
more questions in the After Reading section.

You can present the Reading in a variety of ways. In fact,
it is recommended that you take a variety of approaches:
(1) students can first listen to the audio recording of the
Reading with their books closed; (2) students can listen
to the audio of the Reading and follow along in the text
(this helps students to ‘chunk”the text—that is, to see
which words go together as meaningful units in English);
(3) students can read silently first; (4) pairs can read
different sections or paragraphs and report to each other
on what they read.

Encourage students to try to guess the meaning of
unfamiliar words from context. Encourage them to ask
you or look in dictionaries if they still have difficulty. Also
encourage students to make lists of words that they
want to learn.

Another effective way to review language and content
in a Reading is to retell the story or article in one's own
words—orally or in writing. Encourage students to work
in pairs and tell what a Reading is about orally. They
should tell the main idea first. One effective technique

is to summarize each paragraph, or to try to answer the
questions Who, What, When, Where, and Why.

Writing
The MegaGoal series offers students practice in writing

a variety of text types. These often follow the model
provided.

Explain to students that writing is a process that requires
prewriting, drafting, revising, editing/proofreading, and
publishing. Encourage students to brainstorm and take
notes before drafting. After drafting, they should peer-
edit each other’s work. Finally, they should use these
suggestions to create their final product. You may also
want to provide students with a scoring rubric by which
you will be evaluating their work. Criteria for scoring
might include: ideas, organization, word choice, sentence
fluency, grammar, punctuation.
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Encourage students to keep a separate notebook
for their writing. You and the students can use these
notebooks to assess students’ progress in English.

Projects

The following are some practical guidelines for the
Projects.

® Try to have each group include students of different
proficiency levels in English.

® Make sure that students have access to the materials
to do a task, such as magazines, large pieces of paper
or cardboard, paints or colored pencils, scissors, and
soon.

® Help students break down the task into its basic
components; for example, a list of questions to
answer, a list of materials to get, a format for the final
product, and so on.

® Encourage students to assign different roles to
different group members.

® Provide students with guidelines for making oral
presentations. These include writing down notes on
the information they want to present, ideas for how to
organize the presentation, ideas on how to divide the
presentation among different students, and so on.

® Provide a forum for students to “publish”their work.
This may be on displays in the classroom orin the
school. Students might present the results to other
classes, not just to their class.

Chants

Using chants in the classroom will enrich learning in

an entertaining way, motivate students, and generate
enthusiasm. The MegaGoal series includes two original
chants in Books 1-2. Activities to learn vocabulary and
practice the four skills are included with each chant.
When presenting the chants, you can follow the same
presentation steps as with the Reading sections,
whereby you activate students’prior knowledge about
the chant or its theme, introduce the lyrics as you play
the chant, use cloze activities to test listening skills, etc.
Once students understand the meaning of the lyrics,
you can work on pronunciation and rhythm. Additional
games and the personalization of the chant lyrics, where
students change the lyrics to reflect their own lives, will
allow students to be more creative with English in a fun
and memorable way.

Teacher’s Guide
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ntroduction

General Teaching Suggestions

X

English in the Classroom

Ideally, teachers should use authentic English in the
classroom as much as possible. They should also
encourage students to speak English as much as
possible. Apart from what are strictly teaching activities,
English can be used for taking attendance, for school
announcements, and for explaining activities and
assigning homework. This way, students see English

as a vehicle for communication and not just an academic
subject to be studied. If students are expected to use
English all the time in the classroom, they will be

giving themselves the opportunity to practice much
more of the language.

Differentiating and Individualizing

Classrooms comprise a wide spectrum of learners

who vary in how they learn best. Some students are
visual learners, while others are auditory learners. Still
other students rely on the written word to succeed. To
accommodate all students, teachers need to respond
to each individual and offer appropriate experiences.
The varied presentation formats in MegaGoal allow for
this differentiation of learning styles. The abundance of
visuals, the audio program, and the variety of activity
formats can meet the needs of any learner. In addition,
the Teacher's Guide notes within the units provide
suggestions for alternative ways to present material.

MegaGoal also recognizes students'individuality and
encourages them to express themselves. Give students
plenty of opportunities to express their ideas, their
preferences, and their opinions. This way, students will
start to develop a sense of identifying with the language,
of owning the language, and of being able to use it to
express real ideas.

[tis also important to make connections between the
characters and situations in the textbook with students’
own lives. Find ways to relate the information in the
textbook to local and national figures, places, historical
events, etc. Let students bring their own experiences,
attitudes, and ideas into the learning process in order to
make learning more relevant and memorable.

Pair Work

Pair Work offers teachers and students a number of
benefits. Having students work in pairs is an ideal way to

maximize opportunities for communication and practice.

Many students feel a great sense of involvement when
working with classmates. Another practical advantage is
that while students are working in pairs, the teacher can

Teacher’s Guide
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spend time with individual students who need help.

For organizing students into pairs, the simplest method

is to have students work with the person sitting next to
them. Alternatively, the students in the first row can turn
around to make pairs with the students in the second
row, and so on. Be sure to mix up the pairs periodically

to give students a chance to work with other classmates.
Ask students to stand in line in order of birth date, height,
alphabetical order, etc, and pair students standing next
to each other.

Cooperative Learning

MegaGoal provides students with many opportunities to
work together to complete a task. The Project section of
most units is one such opportunity.

To help ensure the success of such activities, make sure
that groups are balanced in terms of language ability and
proficiency. Let students determine the different roles
that they might play (recorder, artist, researcher, and so
on). The teaching suggestions for the Project sections in
this Teacher's Guide provide a lot of helpful information
for you and students for organizing and managing
projects. Most of the Projects in the Student Book are
designed for groups of four to six students.

There are many techniques to encourage cooperative
work, even in everyday classroom activities:

© Numbered Heads Together. Fach student in a group
takes a number (for example, 1, 2, 3, or 4). You present
a question. Students in the group work together to
get the answer and make sure that all the students in
the group know the answer or can do the activity. To
check for accountability, call on, for example, all the
“‘number 15"to give the answer.

® Pairs Check. Pairs take turns interviewing one
another. Then two pairs join together. Fach student
tells what he/she learned about his/her partner.

® Think-Pair-Share. Students think about a topic or
question posed. They pair up with another student
to discuss it. They then share their thoughts with
the class.

® Jigsaw. Fach student becomes an expert on a topic
(or on one part of a Reading). That student teaches
what he/she knows to a small group. This is a way
to present a Reading: each student reads a different
paragraph and the groups work together to get the
important information from the Reading.

Reading Strategies

Researchers are giving more and more attention to
how language learners learn to read. The MegaGoal
series contains explicit reading strategy tips for helping
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students to become better readers in the Teacher’s
Guide. These strategies relate specifically to the Reading,
but can also be used for the presentation material,

the Conversations, and activities that require reading.
Periodically review the tips throughout the program to
help students apply them automatically.

Grammar and Vocabulary Review

The Photocopiable Activities provide additional practice
and consolidate the grammar and vocabulary of each
unit. They can be used as homework after Self Reflection,
if students require more work on those areas or as
optional practice for early finishers in class.

® Tasks and activities vary in this section and include
question types such as blank fills, matching,
collocations, sentence formation, answering open or
closed questions or responding to situations.

® The Photocopiable Activities can be combined with
additional activities and used as self-assessment tasks
in Self Reflection.

Monitoring Students and Correcting Errors

As students do pair and group activities, circulate around
the room. Check that students are using English and

are on task. This is an effective way to see how students
are progressing.

In terms of error correction, it is recommended that you
don'tinterrupt students to make corrections. Instead,
make a list of major mistakes or misunderstandings, and
reteach once the pair or group activity is completed. It

is important to realize that errors are a natural part of the
learning process and that students may recognize errors
when doing grammar activities but produce them

while speaking.

Give priority to errors that interfere with understanding.
Less important errors can be ignored, at least while you
are focusing on major errors. Another technique is to tell
students that you will correct only errors of a specific type
or a particular grammar point in a forthcoming activity.

Ongoing, Informal Assessment

There are many opportunities in MegaGoal for ongoing,
informal assessment. Some examples are:

® Student work in the About You section can be
monitored to see how fluently students express basic
ideas in English.

® Student work on the Project provides an opportunity
for you to assess students'use of English informally as
students complete work on a topic.

® Short dictations can provide quick and easy mini-
assessments. For example, to assess understanding

05_Intro_MG_SA_TG1_2014.indd 13
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of questions and answers, dictate three or four
questions. Then have students answer each of the
questions. Next, have students exchange and correct
papers. This provides students with immediate
feedback. Another way is to write scrambled words or
sentences on the board for students to unscramble.

® Material in the Workbook can be used to measure
individual students’mastery of the material.

® Students evaluate their own progress at the end of
every unit by completing the Self Reflection charts.

Self Reflection

® The Self Reflection page of the course fully
acknowledges and supports ongoing , informal
assessment in a truly learner-centered way. It allows
and trains learners to think back on the topics, tasks
and language presented and practiced in the unit,
step by step in a systematic and consistent manner,
utilizing all available knowledge resources.

o Allotting time and space within the syllabus to this
process takes the methodology of the course beyond
minimal adherence to principles of reflective learning,
common in most courses. Self reflection is rightfully
recognized as an integral part of the learning process
throughout.

® |tis essential to treat this section, as a learning
skills development component. This is the time for
students to decide for themselves what they can or
cannot do and to what extent; and to make a plan of
action to remedy problems, clarify points, confirm and
consolidate learning.

® The Self Reflection section is an invaluable tool for
the teacher, as it provides evidence of learning and
indicates areas for remedial work or expansion.
Additional Activity ideas as well as the Photocopiable
Activities that have not been used in the lessons, can
be used as tasks for self reflection.

More!

The pages of More! give students the opportunity to
review and develop their language skills. There are

two additional language presentations for each unit.
This gives teachers and students more flexibility when
they will cover the new language in class; and aims to
clarify, consolidate, and extend students'knowledge and
understanding of language structures and functions.

Teacher’s Guide
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Big Changes

® To activate prior knowledge and vocabulary, ask
j 5 students to discuss what they see. For example,
Ny Unlt Goals ‘ ask: What is each photo of? (Spacecraft; people

~ o~ . . climbing the Berlin Wall; the European Union flag; a
=/ Vocabulary = Listening communications satellite)

Past world events Listen for general What was the Space Race? (a race to see who could

Current understanding about land on the moon first)

| global p'roblems isteriesl everis What countries were involved? (the United States
mrr(w;grat.lont' ©! Pronunciation and the Soviet Union)

anderigration Stress for important Where is the Masmak Fortress ? (in the center of
.0 Functions words in sentences Riyadh)

Discuss past world ©) Reading Why was it important for King Abdul-Aziz to
events and The Polish Rip Van Winkle conquer it? (because it allowed him to establish his
present effects .. headquarters in Riyadh and take more areas)

Talk about =/ Writing

. i
Wirite about recent What does UAE stand for? (United Arab Emirates)

global problems
changes in your country

=/ Grammar . How do you think satellites created a
Simple Present O Prqject communications revolution? (Signals could be
Simple Present versus Write about people who transmitted very quickly.)
Present Progressive have moved from one [«] Play the audio as students listen only.

Present Perfect along in their books. Pause after each segment
to check comprehension.

@ ® Ask questions, such as the following: @

m When was Sputnik | launched? (October 4, 1957)

What was significant about Sultan Salman Abdul-

Use this unit to get to know your students and to Aziz Al-Saud? (He was the youngest person to fly on
evaluate how much they know. Greet your students the space shuttle at the age of 28)

and introduce yourself. Tell the class something
about yourself. For example: I taught in Dubai before
I came here.

i country to another
Simple Past versus y / E Play the audio again as students follow

Why was Apollo 11 important? (U.S. won the race)

What happened in 19022 (King Abdul-Aziz marched
into Riyadh and took the Masmak Fortress)

When was the UAE established? (in 1971)

What happened in the UAE in 19737 (The UAE
dirham was launched as a national currency)

Ask your students to stand up and say something about
themselves. For example: My name is Alex. | moved
here three months ago from Canada. Or, My name is
Hameed. | help my father at work after school.

) o )
If possible, have students describe their experiences What was Telstar? (the first communications satellite)

moving to a new place and/or going to a new school.. ® Askstudents to workin pairs to check the most
Ask: Who moved here recently? What was different for important event in each text, and write the effect
you? What do you miss? What do you like? Elicit ideas that each important event had. Check answers as a

and list them on the board. class by calling on students.

® Allow a few minutes for students to ask about any
words or phrases that are unfamiliar to them.

1 Listen and Discuss

® Have students look at the pictures on page 2. Read Language Builder

the t_iﬂe aloud: B@ Changes. Tell the.m that !oy Write on the board the famous quote by Neil Armstrong
looking at the pictures and the captions quickly they

e ) when he took his first step on the moon: “This is one
can make guesses about what “big changes”means

h } ‘ _ ook at th small step for a man, one giant leap for mankind.”
ere. Give students a ew minutes to jook at the Explain that a leap is a big jJump or a big advancement.
pictures and scan the article.

Teacher’s Guide 2
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Big Changes

Global Issues | Answers |

® Direct students'attention to page 3. Read the title true
aloud: Global Issues. Ask students to look at the true
pictures and describe what they see, either in pairs false (It has 7 sheikhndoms.)

or as a class.

E Play the audio for the list of global issues. Have
students listen and follow along.

false (It came into use in 1973.)

L I

false (They are something of the present.)

® Tell students to scan the list of global issues, and to .
ask about any unfamiliar words. 2 Pa"" WOrk

® Have students work alone to mark the global issues
they think affect us the most.

® Tell students to write a fact for each issue they chose
and an effect for that fact..

® On the board, draw 3 columns with the headings,

® Go over the directions together.

[#] Play the audio of the conversations. Students listen
and follow along in their books.

E Play the audio again. Students listen and repeat.

Issue, Fact, Effect. After several minutes, call on one ® Organize students into pairs. Tell them to take turns
student from each group to report to the class and asking and answering the questions. Allow a set time
write their choices on the board. for the activity (about eight minutes) or tell students
to ask a specific number of questions (maybe five). For
Quick Check some students, having parameters makes it easier for

them to engage in and finish the activity.

® Read the directions. Suggest to students that if they Workbook
@ are unsure of the correct answer, they should use the
context on page 2 to help them.

Assign page 1 for practice with the vocabulary of the unit.

® Have students work individually to complete

. the activity. 0 Teaching Tlp

Have students check answers in pairs. Then, check i ) i
When one student is reporting to the class, students sometimes

answers as a class. . : o
see this as a time to relax. By giving the whole class a task to do
Answers that mvolves I|§ten|qg to the.student who is reporting, everyone
stays involved in active learning. They are encouraged to focus if
they know they must use what they hear. This also helps them
develop the skill of listening for a purpose.

Additional Activity

Divide students into groups. Have each group choose one of the
global issues from page 3 and come up with a list of ideas of how
to address it. Have groups share their ideas with the class.

i A W N =
™ 9 o T O

(B)

® Read the directions. Tell students to mark their
answers, and then to change the false statements

to make them true. The Space Race. The first person in space was Yuri
® Have students work individually to complete Gagarin of the Soviet Union. He went into space aboard the
the activity. Vostok on April 12, 1961 and orbited Earth for 108 minutes.

On February 20, 1962, John Glenn became the first American to
successfully orbit Farth. Who won the space race? The Russians

said they did because they launched the first man into space,
whereas the United States claimed they did because they put
the first man on the moon.

® Check answers as a class by calling on students. ](O CTS
For the false statements, ask for corrections.

3 Teacher’s Guide
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3 Grammar

Simple Present Tense

® Present to the class when the simple present tense
is used.

® Have volunteers read the four examples.

® \Write the following sentences on the board and
underline the simple present verbs. Call on students
to complete the sentences with real information.

School starts at

Our English class is on

We don’t have school on Friday or
School gets out at

® (all on volunteers to make other true statements
about school or your class. For example: We have

homework every day. We have a quiz on Tuesdays.

Simple Present versus
Present Progressive

® Present to the class when the simple present and
the present progressive are used. Point out that
the progressive is used mainly for two reasons—
to express that something is happening right now,
or that something happening now is temporary.

® Have volunteers read the examples aloud.

® Provide more examples. Write these sentences on
the board:

The sun shines most days. Today it isn't shining.
It’s cloudy.

He talks quietly. He is talking to his friend now.

His family lives in Colombia. His brother is living in

New York now for college.

® Walk to the door of the classroom. Say: I close the
door every day when I leave. Then, demonstrate
closing the door as you say: I am closing the
door now.

® Present the verbs that aren't often used in the
progressive form. Explain that these verbs are
all nonaction verbs and so we don't need to use
the progressive.

® Since the progressive is sometimes used with
nonaction verbs in slang or in advertising (/'m
loving it), students may ask about this. Point out
that this is an exception, and that, in general, the
progressive is used to talk about actions.

06_Unit1_MG_SA_TG1_2014.indd 6
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® Give students two minutes to write sentences about
themselves or other people, using the simple present
or present progressive. Have students read their
sentences to the class.

Simple Past versus Present Perfect

® FExplain when the simple past and the present perfect
are used, emphasizing the differences.

® \Write these sentences on the board:
They lived in L.A. for three years. (They don't live
there now.)
They have lived in L.A. for three years. (They still
live there)
They read two books about the Space Race.
(They're finished.)
They have read two books about the Space Race.
(As of now they have read two books, but they may

read more.)

® Flicit examples from students. For example:
We studied last week.
We have studied so far this week.

A

® Have students work alone to complete the sentences.

® Have them check their answers with a partner by
taking turns reading the sentences aloud. Then call
on volunteers to read for the class.

is living /'s living

is boiling

do not understand / don't understand
Does it snow

goes

do you think

is increasing

do not remember / don't remember

WO NoUmeEWN-=

does not use / doesn't use
10. is not working /s not working / isn't working

Language Builder

Write on the board: They launched the satellite. The
satellite took off up into space. Explain that launch is
also used to mean to start something new. Write on the

board: His first novel launched his career. His career
Qk off and he became a huge success.

Teacher’s Guide
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Big Changes

Read the directions with the class. Remind students to

pay attention to the appropriate tense.

® Have students work alone to complete the email.

® Have them check their answers in pairs by taking
turns reading aloud sections of the email.

® Then call on volunteers to read for the class.

® (Check understanding of the following vocabulary:

dorm = a large building where students live

settle into (life) = get used to

off-campus accommodations = places to live not
on campus

are not working / aren't working
is

live

help

meet

was

arrived

got

O N WU AWM=

have

is

[ S
N =oe

have not seen / haven't seen
are swimming / re swimming

—
w

am wearing /'m wearing

-
P

applied

knew

- )
o u

was
wanted
like

miss

L T
v ® N

feel

N
e

(C)

® (o over the directions and then direct students’
attention to the photo for the example conversation.
Briefly discuss the photo. Ask students if any of them
have visited the Roman baths in Bath.

® (all on two students to model the example
conversation. Point out that the directions say to
make up questions and answers. Encourage student
A to ask at least one more follow-up question. For
example: Did you like it there?

5 Teacher’s Guide
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Organize students into pairs. Tell them to take turns
being A and B.

Circulate as students practice. Note any problems
students are having. Based on your observations,
review the grammar points as needed with the
whole class.

Then call on a few pairs to present for the class.

Answers will vary. A sample answer:

A: Have you ever eaten fish and chips?

2222

Yes, | have.

Do you like it?

Yes, | do.

Do you eat it often?
Yes, | do. It's cheap.

Workbook

Assign pages 2—4 for more practice with the grammar
of the unit.

&P Teaching Tip

Try to adapt material to make it relevant to students. For example,
because this is the first unit, it is important for students to get to
know each other and feel comfortable in the class. Have students
spend a few minutes sharing a little about themselves, using

the grammar points. For example: / am from Abha. I go to
aprivate school in Abha. | have two brothers. They are
working in New York.

&P /dditional Activity

Activity 1: In pairs, have students take turns making statements
about your school or your class. If the statement is true, the
partner responds True. If the statement is false, the partner
responds False and then corrects the statement to make it true.
Activity 2: Have students work in small groups to play a
guessing game. Students take turns making a statement about
a classmate. The rest of the group tries to guess who it is. Since
this is the first unit, students may not be familiar enough with
each other to talk about daily habits, but can focus on physical
attributes, or what classmates are wearing. For example:

A: Heis wearing a T-shirt that says. . .

B: Isit (name)?

A: Yes, it's (name).
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4 Language in Context

® Go over the directions and organize students into
pairs. Remind them to take notes as they listen to
their partners answers. They will need the notes later
when they introduce their partner to the class.

® Before students begin, check understanding of
the terms grew up and family background. Quickly
review terms for relatives, such as aunt, uncle,
cousins, and grandparents.

® Brainstorm together some questions they might
use for Your idea. Write their ideas on the board.

® C(Circulate and monitor students.

® Have pairs form small groups and introduce their
partners. Presenting in groups first provides
additional speaking practice. Then call on students
to introduce their partners to the class.

Listening

Direct students’ attention to the photo. Ask them to
describe what they see. To activate prior knowledge
and help students predict what they will hear, ask
questions. For example:

Where did people emigrate from?

Why did they immigrate?

What was at Ellis Island?

How do you think people felt when they saw the
Statue of Liberty?

Not everyone was allowed to enter the U.S. Why do
you think they wouldn’t let some people enter?

Play the audio as students listen. Check general
understanding by repeating the first three questions
above. Have students read the questions.

Play the audio again. Have students mark their
answers. Play the audio a third time for students to
check their answers.

Call on students for the answers. Ask them to correct
the false statements to make them true.

For centuries, people have made major changes in their
lives. Many have moved to other countries in search of new
lives. One of the great periods of immigration was between
1880 and 1920. At that time, 23 million immigrants arrived in
the United States. Most of them came from poor towns and
villages in Southern and Eastern Europe. They had one thing
in common: They believed that in the United States, life

was going to be better for them. It was the land of freedom
and prosperity.
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Most of these immigrants were able to get just enough
money to pay for the trip across the ocean by boat. Many
arrived without any money to their names. Often the father

of a family came first and found work. Then he sent for his

wife and children.

The trip across the ocean for poor immigrants was terrible.
Men, women, and children stayed in crowded and smelly
compartments, deep down in the hold of the ship. They had
no showers, and there were no dining rooms for them. They
went up on deck to get food from huge pots. This was the
price they had to pay to get to the “New World!

On their arrival in the United States, they saw the Statue of
Liberty in New York Harbor. But they weren't free to enter
America right away. When immigrants landed in New York,
ferryboats took them to Ellis Island, where immigration officers
questioned the new arrivals, and doctors examined them.
Those who failed the medical exam had to go back to their
native countries. Sometimes if a child was ill, the entire family
had to return. Ellis Island became known as “Heartbreak Island”
among immigrants.

1. true
2. false

3. true 5. true

4, false 6. true

6 Pronunciation

A. Explain that in English, we stress important words
in a sentence.
E Play the audio for students to just listen.
Play it again for students to repeat the sentences
with proper stress.
B. Have students work in pairs. As students discuss
the question, circulate, monitor, and give assistance
where needed.

/ About You

© Have students work in small groups. Tell them to
choose one person in their group to take notes, and
another student to report their findings to the class.

© Before students begin, write on the board:

emigrate + from
He was born in Brazil. He emigrated from Brazil.

immigrate + to
He immigrated to Canada. He lives there now.

©  Allow time for discussion, and then call on groups to
report to the class.

Teacher’s Guide
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8 Conversation

® Tell students to look at the photos. Ask: What do you
think this conversation will be about?

El Play the audio. Have students listen and follow along
in their books.

® Have students practice the conversation with a
partner. Then they switch roles and practice again.

Real Talk

® Model the phrases for students to repeat.

® Ask: Who says in fact and You see in the
conversation? (Samir) Why does he add these?
(Because it's surprising that he's from Dubai, but his
grandparents are also from Berlin; so he has
a German passport)

® WWho says by the way? (Hans) Why does he say
this? (He's changing the topic to talk about jobs.) Who
says fitin? (Samir)

® Have students work with their partner to practice
these phrases. Tell them to talk about a topic from the
unit, and have the partner interrupt and change the
topic using by the way.

® Have students discuss what it takes to fit in in various
situations; for example, at school, at work, in sports, or
at a party. Call on volunteers to share their ideas.

About the Conversation

® Have students work with a partner to ask and answer
the questions.

® (all on one student to ask a question of another
student. The student who answers then asks the next
question of a different student.

Answers will vary. Sample answers:
1. They are from Leipzig, Germany.

2. Hisfamily has been in the western part of Germany since soon
after the reunification.

3. No, he hasn't.

He's allowed to work legally in Germany because his
grandparents were from Germany.

5. No, heisn't. He is happy in Germany.

7 Teacher’s Guide
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Your Turn

Go over the directions and the information to include
in their role play. Review the phrases used to start
the conversation (Tell me about yourself) and to

keep it going (How about you? What do you do? Do
you miss.....7).

Evaluate the general proficiency level of your class.

If you decide they need support forming questions
using what's in the book, write examples on the
board. For example: Where were you born? Where
were your grandparents from? Do you still have
relatives in those places? What languages do your
parents/grandparents speak? What do your parents
do? What did your grandparents do?

Have students practice the role play. Encourage them
not to look at the conversation as they practice.

Have pairs present their role play for the class.

Workbook

Assign page 5 for additional reading practice.

&P Teaching Tip

Although it is easy to have students form pairs with classmates
sitting near them, students benefit from working with various
partners. Students can be paired in a variety of ways. For example,
ask them to work with the person on their left, their right, in
front of them, behind them, or someone they've never worked
with before.

&P /dditional Activity

Have students work in pairs. They choose a country to be from
and make up information about themselves and their family
using the listin Your Turn. Encourage them to create any details
they want to make it an interesting family. Then have them form
new pairs, and take turns talking about their make-believe selves
and families.

About 12 million immigrants passed through Ellis Island
in New York between 1892 and 1954. Immigration officials
were strict about who they let in. Questions, such as Do you

have more than $30 with you? Are you able to read and write?

FO C 1‘5 Are you going to join a relative? were asked on the ship on the

way over. These same questions were asked again once they
arrived. Officials compared the answers to make sure that
the passengers were telling the truth.

3/18/14 4:59 PM
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" P h2
9 Reading oo

Who was Eid Al-Blewi? (an 80-year old man who had
been in a coma for five years)

READING STRATEGY Predicting What happened to him? (He did not wake up/regain
Take a few minutes to have students consider what consciousness after surgery)

they usually do when they're about to read something What do doctors believe? (that the treatment he
unfamiliar. Ask: When you open a new book or had had while in a coma had helped him/had had a
magazine, what do you do first? Do you just start positive effect)

reading, or do you like to look at the pictures, the title, Is his story true? (yes)

or maybe a few sentences first? Elicit responses and
then say: These all give some clues to what the reading
is about. It’s always good preparation to look over
these obvious clues before we begin to read.

How do you know? (the first line of the paragraph
summarizes facts the way short articles do/ there is
no mention of a fictional story, a book or a film)

Paragraph 3

Before Reading How long had the Egyptian man been in a coma?

. ) (seven months)
All four stories are about people who return to society

after being asleep or unconscious for a long time. The What did he do when he woke up? (he named the

story of Rip Van Winkle is made up, but the rest of the person who had shot him)
stories are true. What happened to the barber who had shot him?

® Have students look at the title and the pictures. Ask (He was arrested and charged with murder)

the Before Reading question. Then ask: Who has Paragraph 4
heard of Rip Van Winkle? Encourage students to What happened to Jan Grzebski? (He was hit by a
Share aﬂythiﬂg they knOW. h,: Nno one haS heard Of train and went ]nto a Coma')
@ him, ask students to read the first sentence of the How long was he in a coma? (19 years) @

story and then tell you in their own words who Rip
Van Winkle was. Paragraph 5
® Next, ask students to guess why the title might be How was Poland different? (There were many
The Polish Rip Van Winkle. Elicit ideas and write them more goods.)
on the board. Why does he think it's strange that people
are complaining? (They have so much more

than before.)

® Now ask students to read the first sentence of the
fourth paragraph (Polish railway worker. ..). Ask them
to predict who the Polish Rip Van Winkle was, and Paragraph 6
why he was called that. At this point students only Who helped him survive? (Jan's wife)
have enough information to make a logical guess
based on what they can conclude.

® Have students read the passage on their own.
E] Play the audio. Ask students to read along
as they listen.

® Have students reread the passage, one paragraph at \

a time. Pause after each paragraph, and ask questions Language Builder :
to check understanding of the main ideas of the Write on the board: brand-new country / The country was |

paragraph. For example: brand new. Point out that when the words modifying the
. hi noun (country) come first, they are hyphenated. Point to
aragrap

|\ the first sentence in paragraph 3 of the reading: The storyis |
Who was Washington Irving? (an American writer) w/_//fe one./ The story is about real ife.
Where did Rip Van Winkle live? (New York)

What happened to him? (He slept for 20 years.)

How had his country changed in 20 years?
(It had become the United States).

Paragraph 7

How many children and grandchildren does
he have? (4 children and 11 grandchildren)

Teacher’s Guide 8
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After Reading woke up / April 2007 / 19 years
transformed world / Communist regime / Big Macs, cell phones

® Have students complete the task individually. Remind Workbook

them to use context to figure out the meaning of

unfamiliar words. Assign pages 6-7 for additional writing practice at word
® Go over the answers as a class. Ask students for the and sentence level.

context clues they used to decide the answers.

Answers &P Teaching Tip

1. a 2. ¢ 3. ¢ 4.b 5.¢ 6.b When students encounter unfamiliar vocabulary, encourage
them to use what they do understand to make guesses about
9 what they don’t understand.

® Have students complete the task individually and . ..
then check their answers with a partner. 0 Addltlonal ACUVIty

For vocabulary development, have students use a dictionary to
look up other parts of speech for the words in After Reading,

® Go over the answers with the class.

m exercise A. Ask them to write sentences using the words.
Answers will vary. Sample answers: 0 P YOJEC’[: CUlturaI EventS

1. wake up/become conscious again Have students find out about activities in your area that celebrate
2. |ose consciousness the cultural backgrounds of those who live there. Share with the

3. makes someone feel dizzy class any upcoming events.

Discussion
The story of Rip Van Winkle is so well-known that the
® Have students work individually to complete the character’s name has become a phrase in the English
chart. Organize students into small groups. As language. Someone who is oblivious to their surroundings
students discuss the question, circulate and monitor can be called a Rip Van Winkle.
that everyone is participating. ]tO CTS

® (all on students to tell the class about a miracle they
heard about from someone else in their group.

Taking notes

® Explain to students that it is important to learn how
to take notes while reading, listening or thinking.
Tell them that they should not worry about taking
down every single word that they hear as if they were
writing dictation.

® Have students read the advice in the box and write
the example on the board.

® Have students complete the task individually and
then check their answers with a partner.

Answers will vary. Sample answers:
Jan Grzebski / Polish railway worker / real-life story
Hit by train / 1988 / coma

) Teacher’s Guide
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10 Writing
0

® Have students work in small groups and try to
remember as much as they can about the stories
in the Reading. Give the students a few minutes to
look at their notes and the pictures in their books to
collect their thoughts.

® After several minutes, call on one student from each
group to summarize their discussion for the class. Tell
students to listen carefully as each group presents,
and then ask them to compare their answers.

® Read the directions. Give the students a few minutes
to look at the chart and the examples. Have them
read the example in the chart and find the section
in the text. Ask them to compare the notes and the
complete sentences. Call on students to tell the class
which words have been omitted.

® Explain that all they need to do when making notes is
write content words, i.e. words that carry information,
usually nouns, verbs and adjectives.

® Ask students to open their books on page 8, read the
stories and make notes. Have them work individually.
Then divide them into pairs or groups and ask them
to compare/combine notes. Circulate and monitor
that everyone is participating and that they are note-
taking not copying sentences.

® Have groups exchange and compare notes. After a
few minutes, call on one student from each group
to summarize their conclusions/ information. Tell the
rest of the groups to listen and check their notes in
order to add or modify if necessary.

® Have students write about the similarities and
differences in a few sentences. Encourage them to
help each other.

® Ask them to read what they have written for the class
and compare.

Big Changes

slept/seven months
(@ long time but
not as long as the
rest)

woke up in hospital
(in the same city)
had been shot and
injured

slept/19 years
(the longest time)

woke up in a changed
country/Poland

was hit by a train

woke up in/ brandnew
country/ USA
fell asleep under a tree

slept/many years
(@ long time)

slept/5 years woke up in hospital
(longer than Rip (in the same place)
Van Winkle and the | had had surgery to
Egyptian man) remove a brain tumor
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o Accept different answers if the students can justify
them. For example, they might want to categorize
Kathrin Sass/ slept for eight months as a difference
because it was a shorter period compared to the
other two stories.

Writing Corner

® Have students scan the texts and find words that
begin with a capital letter. Divide them into groups
and ask them to compare/combine what they found.
Tell the groups to try and identify the reason why
each word is capitalized. Call on one or two students
to provide an example and explain why they think it
begins with a capital letter.

® After a few minutes call on students to present their
group examples and comments.

® Directthemtoread 1,2 and 3 in the box and match
with some of their examples. Have them compare
the guidelines in the box with their findings.

® (Call on students to tell the class.

Rewrite using capitals:

® Read the directions. Suggest to students that they
use the guidelines in the Writing Corner if they are
not sure. Have students work individually to rewrite
the sentences.

® Have students check answers in pairs. Then, check
answers as a class. Ask them to say why they
capitalized.

B

Rewrite using capitals.

1. Jack decided to fly to New York next Monday.
My brother has never been to Dubai.
Riyadh is the capital of Saudi Arabia.

. The telephone was invented by Graham Bell.

. We usually go shopping on Thursday evening.

1

2

3

4

5. Africais an amazing continent.

6

7. Alotof people go away in August.
8

Lake Van, in central Turkey, is one of the largest lakes | have ever
seen.

Teacher’s Guide
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Big Changes

Read the directions for 1. Divide the students into groups and have them brainstorm ways of communication nowadays.
Explain the meaning of nowadays as in our time, in modern times.

® After a few minutes call on students to say what their groups discussed for the rest of the class.
® Encourage them to talk about their favorite and least favorite way of communication and give reasons.

® Direct them to the title "How the Internet has changed the world"and have students brainstorm. Call on students to tell
the class.

® Read the directions for 2 and have students look at the chart before they read. Tell them that this way they will have a
purpose in their reading.

® Have them read individually and make notes. Have students check answers in pairs. Remind them to include their own
views/ideas.

® Play the audio for students to listen and check their notes.
® Ask students to compare their notes in pairs or groups. Call on students to tell the class.
® Accept answers that are formulated differently, as well as different answers on advantages and disadvantages.

1969/Kline/log in remotely to E-learning accessible to all
machine/Stanford
1990 Worldwide Web
connect people/across globe attend courses online ‘google’ key words/ numerous sites
@ communication with friends and documents/ saves time @
(students’ own ideas) e.g. restricts (students’ own ideas) e.g. no chance | (students’ own ideas) e.g. quality of
face-to-face communication to meet people face-to-face information/uncertain
(students’ own ideas) e.g. too long to | (students’ own ideas) e.g. physical (students’ own ideas) e.g. obtaining
contact someone presence was necessary information was time-consuming
and costly

® Divide the students into groups and have them discuss advantages and disadvantages of E-learning. Write questions like
these on the board to help them.
Would you enroll in an E-learning class? Why? Why not?
Who do you think E-learning classes are for? (age, circumstances, location)
Why do you think some people are still in favor of face-to-face classes?

e C(irculate and monitor participation. After a few minutes call on one student from each group to present their ideas to the
class. Tell students to listen carefully as each group presents and then ask questions or comment.

&P Teaching Tip
When one student is reporting in class ask the rest of the groups/class to listen carefully and avoid repeating the same things when their turn
comes. If you think most groups will overlap on the points raised, limit the number of points that they can present. For example, ask each group to
choose 3 main points that they would like to present..

&P /dditional Activity

Divide the class into two groups. Each group represents a different viewpoint. E.g. Group A is in favor of social networking and Group B is against it.
Give them some time to prepare their arguments and organize a debate or discussion.

Assign page 8 for additional writing practice above word and sentence level.

11 Teacher’s Guide
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Big Changes

Have them interview each other in small groups to
find out. Encourage them to find out as much as they

® Brainstorm Major Changes in Saudi Arabia with the can about the person, where he/she lives, what he/
class. Write areas of changes in boxes or circles on the . ' . L
board as students make suggestions. For example, sh(ejdoes, f hﬁ/shhe has a falznlly, how miny .Chlldr?n
business, education, technology, cities, construction, ane so on.Te. them to make Qotes aSF N mterwevv
science etc. Encourage students to use what they each other. Circulate and mom'tor part|C|p‘at|on.'
know from history, what they have heard from Have students chanqe groups in order to interview as
different people at home or at school or what they many people as possible.
have read. Have students reflect on the type of questions they

e Read the directions and study the chart with the asked. Call on a student from each group to tell the
class. Have each student choose 3 major changes. class
Have them use the notes on the board and any notes Read the directions with the class. Encourage
they have made while brainstorming to make notes students to use questions from the conversation
in the chart. Remind them to only write key words, on page 7 as well as questions they used with their
not sentences. classmates. Have them work in small groups.

e Circulate and monitor participation. Check and help After several minutes call on a student from each
when necessary. group to read out some of their questions in class.

® Read the directions for 2 and elicit the kind of E”COWaSe students t.O say if each quesFion is
language that students will need to write about the appropriate to use with a younger relative, older
changes. For example: there were smaller buildings. relative or friend.
There were no buildings in some areas. Now there are Read the directions for 3. Have students copy the
tall office buildings. Neighborhoods have changed. chart and write their questions in the right column.

® Have students look at the model text and notice how Explaih that this will help them make notes as they
itis organized. Explain that it is important to organize interview the Person. Encourage them to repez?\t.,
their information and ideas before they write. If rephrgse quest|o.ns if necessary gnd/or a;k additional
they don't they might end up repeating things they questions to clarify or get more information.
have already mentioned, forget to introduce new For examplef Where to do you work? At a large
topics/ideas and make it difficult for the reader to pharmaceutical c?mpany. | see, and vvh‘at‘ exactly
understand or express things in a way that is not clear doyou dothere? Ima 'abora@fy technician. Really?
or correct. What does a laboratory technician do? .. .etc.

® Have them organize their text using their notes in Seta deadline gnd tell the class vvheh they will have
the chart. Ask them to write about major changes in FO pre§ent the information they obtained from the
Saudi Arabia. Remind them to decide on the focus of nterview.
each paragraph. Have students write individually.

e Divide students into groups and read the directions o Additional Activity

for 3. Have students exchange papers in class and
compare their ideas. Encourage them to comment
and make corrections on each other’s papers then
combine and collate all the information in their
group and plan a poster. Have students share tasks,
for example, finding photos, drawing, designing the
poster on a large sheet of paper or cardboard, writing
different captions, descriptions or paragraphs, etc.

Have each student use his/her completed chart to rehearse the
interview with a partner.

Encourage students to be as natural as possible and tell them
not to worry about repeating the exact words that the real
interviewee had used.

Have the class evaluate and identify the strong points of each
interview. Use criteria such as these: vocabulary, pronunciation,
acting out, realism, grammar, fluency

11 Project 28

® Askthe students if they know people, friends or
relatives who live in other countries.

You should tell students to prepare the Project
presentation outside of class.

Deal with 1a More! in class.

Teacher’s Guide 12
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Big Changes

Self Reflection |

Brainstorm on the meaning of Self Reflection with the
class. Have students work in pairs to describe what is
involved in self reflection. Encourage them to think of
optional phrases or words to refer to it, for example,
thinking back on something.

Divide students into groups and have them
brainstorm on Unit 1. Tell them not to open their
books. Explain that this is not a test and they should
not feel that they have to remember everything.
Write some questions on the board to help them, for
example:

What was the unit about? Which stories/
information do you remember best?

Which words and phrases do you remember?
Which part of the unit did you dislike? Why? Did
you like any part of the unit? Which?

Call upon a student from each group and have them
tell the class what the group decisions were. Ask
students if they found the activity helpful; if it helped
them remember things.

Explain to students the importance of thinking
back on what they have done and evaluating their
progress themselves. Tell them that this is not a test
but an opportunity for them to go through the
whole unit, think about what they have done and
decide what they have learnt, what they remember,
what they have found more or less difficult.

Read the self reflection table with the class and have
volunteers suggest answers as examples.

Have students open their books and check through
the unit as they complete the table. Circulate and
monitor; help when necessary.

Have students compare their answers with their
partner. Encourage them to give reasons for their
answers.

Divide the class into small groups and have students
compare areas in each category to find out if some
things were class favorites or non-favorites. Have
students who did not experience difficulty with
things that others found difficult to form smaller
groups and help their classmates.

13 Teacher’s Guide
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Additional Activity

Collect data from the last part of each unit, i.e. Self Reflection to
identify favorite things. Tell students to collect pictures and other
material on favorite things to add to a poster at the end of the
semester.

Teaching Tip

When you complete lessons in each unit, ask students to reflect
on the lesson and identify things they liked or didn't like as well
as things they found easy or difficult. This way the final Self
Reflection is going to be more realistic and more effective.

Additional Activity

Read part of the Reading passage or another passage to the class,
making sure you stress the appropriate items.

Have students write the stressed words only and compare with
their partners

(all on students to use their notes in order to report the whole
piece of information for the class. Tell them that they don't have
to repeat the exact words but try to convey the information as
accurately as they can.

Have students work in groups choosing excerpts from texts in
their book or writing their own sentences and reading them to
each other to note-take. Then recreate the sentences as best they
an.

Teaching Tip

We usually write the words that are stressed when someone
reads aloud or speaks. The reason for that is that stressed words
carry the main information. It helps to train students to“hear”
the stressed words in listening and identify them in reading texts
through audio recordings.

You should tell students to carry out the Self
Reflection outside of class.

Deal with 1b More! in class.
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Unit Goals

Vocabulary

Types of jobs
and careers

Personal qualities

Abilities and 7~

Listening

Listen for specific
information from a
job interview

2 Careers

1 Listen and Discuss

® Have students open their books to page 14. Read
the title aloud: Careers. Ask students to look at the
pictures and guess what the people do for jobs. Tell
them to focus on the photos only. Elicit their ideas.

® Tell students they are going to read about three
people with unusual jobs. Tell them that before they

. Pronunciation
Sxperiences S, /o, and /n/
Job applications,
résumés, and Reading
cover letters JobPool
) Functions Writing
Talk about careers Write a cover letter for
Talk about personal a job application
qualities and Project
peisenliy Write a résumé
characteristics
Talk about how
long you've been
doing something
~

{ Grammar
Present Perfect
Progressive versus
Present Perfect Simple
Adjective + Preposition
+ Gerund

Mention a few unusual jobs; for example, a hospital
clown. Ask students about interesting and unusual jobs
they know. Write them on the board. Then ask what the
person in each job does and write it on the board. For
example: A hospital clown visits sick children in the
hospital and makes them laugh.

Ask students which of the jobs on the board they would
want to have, and why.

Choose a job on the board. Ask students what skills are
needed for that job, and what type of person would be
suitable for it. List their ideas on the board.

Ask students to consider what they are good at and what
skills they have that might help them get an interesting
job. Give an example: My friend loves to cook. He’s also
a great photographer. He’s a food photographer for
cookbooks. Call on several students to share their ideas.

07_Unit2_MG_SA_TG1_2014.indd 14

/

read the whole passage you want them to scan for
facts about each person. Explain that knowing these
facts will help them understand the whole passage
better. Remind them that to scan means to read
quickly to find specific information.

® Direct their attention to one job description at a
time. Ask the following questions, pausing briefly
for students to answer. Maintain a rapid pace so
that students can only scan quickly for the answer.

Car Sculptor

What is the person’s name? (Salim Saif )

Where does he work? (General Motors)

What does he do? (He makes clay models of cars.)

Food Scientist

What is the person’s name? (Matthew Duval)

Where does he work? (Tasty's ice cream)

What does he do? (He creates new ice-cream flavors.)

Animation Designer
What skills do animators need to have? (artistic and
storytelling ability,creativity etc)
What projects require an animator? (live action films,
animated movies, and interactive games)
What is necessary to do their work? (computers)
® \With books closed, have students summarize what
they found out about each person.
E] Play the audio as students listen with
books closed.
[4] Play the audio again as students listen and follow
along in their books.
® Ask questions that call students'attention to the
present perfect progressive forms. For example,
ask: How long has Matthew Duval worked as a food
scientist? (He's been working as a food scientist for
the past 3 years.)
® Allow a few minutes for students to ask about any
words or phrases that are unfamiliar to them.

Teacher’s Guide
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2 Careers

Qualities Employers Look for When
Hiring for Jobs

® Read the title aloud. Ask students to look at the
picture. Ask about the situation: Where are they?
What are they doing? How do you think each person
feels right now?

E Play the audio for the list of Top Ten Quialities. Have

students listen and follow along.

® (all on one student from each group to present to
the class their definition of one quality, and their
example of an action that demonstrates it. Tell
students to listen carefully as each group presents,
so that each group presents a different quality.

Quick Check
(A)

® Have students work alone to answer the questions.
Make sure they know that they are to answer about
the car sculptor, food scientist, and Animation
Designer for question 1. For question 2, ask students
to think of examples of things they've done that
demonstrate their strongest and weakest qualities.

® Have students form pairs and discuss their answers.

® (all on students for their answers to question 1.
Discuss as a class the qualities needed for each
job. Encourage students to give reasons for their
choices, using information in the paragraphs.

Answers will vary.

(B)

® Have students work alone to answer true or false.
Tell them to change the false statements to make
them true.

® (Check answers as a class by calling on individual
students. For the false statements, ask for corrections.
Some corrections may vary.

false (He makes clay models of cars)
true

false (He creates ice-cream flavors.)
true

s W

false (They work with others)

15 Teacher’s Guide
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2 Pair Work

E Play the audio. Ask students to listen
and repeat.

® Model other examples with volunteers, changing roles.

® Organize students into pairs. Tell them to take turns
asking and answering about the jobs in the reading
as well as jobs they are interested in.

® Monitor students as they practice. As a wrap-up, call
on several pairs to present for the class.

Language Builder

Write on the board: interpersonal skills. Explain that
inter- means between. Interpersonal skills are skills that
involve relationships between people. Write on the board:
international, interstate, interschool. Have students
guess the meanings of these words.

Workbook

Assign page 9 for practice with the vocabulary of the unit.

&P Teaching Tip

During group work, some students may participate less than
others. One way to encourage student participation is for
students to have assigned roles; for example, facilitator, secretary,
and reporter. Check that they rotate positions.

&P /dditional Activity

Have students talk about the jobs of famous people, such as
politicians, sports figures, actors, or other celebrities, modeling
their conversations after the ones in Pair Work.

As an alternative activity, you might have students search for
information about unusual and interesting jobs, and report
their findings to the class.

](@ and new soft drink flavors. They report back to the companies

Companies spend millions of dollars researching what
people want to eat and drink. Companies want to know what
flavors will bring in the most sales. Professional tasters try
samples of many things, like coffee, ice cream, potato chips,

which flavors they like best. A professional eater is a real job!

3/18/14 5:03 PM




2 Careers

3 Grammar

Present Perfect Progressive
versus Present Perfect Simple

Point out that the form for the present perfect
progressive is have/has + been + verb + -ing.

Have volunteers read aloud the examples in the
chart. Ask students to identify the phrase in each
statement that tells them how long the action has
been happening. (for two hours; since he was ten)
Point out that for is followed by a length of time.
Since is followed by a specific time or date.

Write sentences on the board. Call on students to
make present perfect statements based on them.
For example:

Paul started reading at 9:00. It’s 10:00 now. (Paul
has been reading for one hour / since 9:00.)

Tina turned on the TV at 7:00. It’s 10:00 now. (She
has been watching TV for three hours / since 7:00.)

Ask students about their own hobbies and interests.
For example, ask: Do you play a sport? How long
have you played it? Call on volunteers to make true
statements about themselves.

Present when the present perfect simple is used.
Explain that the present perfect progressive is used
to talk about the length of the action in relationship
to the present. The present perfect simple is used to
talk about the completion of an action.

Have volunteers read aloud the examples in the
chart. Write on the board: He has played for three
football teams. He has been playing for three
football teams. Explain that the first sentence tells us
what he has done so far. The second sentence tells us
he is still in the process of playing for three football
teams.

Adjective + Preposition + Gerund

Ask volunteers to read the examples in the chart.

Write on the board: gerund = a verb ending in -ing
that’s used as a noun

For each example in the chart, ask students to identify
the adjective, the preposition, and the gerund.

Explain that the phrases to be good at and to

be interested in are often followed by a gerund.
Write on the board: He’s good at swimming. She’s
interested in surfing. Call on volunteers to make
statements about what they are good at or
interested in, using gerunds.
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A

B

Have students work alone to find sentences. Go over
the answers as a class. Ask students for the clues they
used to decide the answers.

Explain that in conversation we often make a
contraction with the subject pronoun + have /has:
I've, you've, he's she’s, its, we've, they've.

Have students work individually to complete the
sentences with the correct verb forms. Have them
check their answers with a partner by reading the
sentences aloud.

Hw N =

I've been looking for, haven't found
has worked

has been writing, hasn't received
have you read

Have students work alone to answer the questions
about themselves.

Then they can take turns asking and answering the
questions with a partner. Finally, call on a few pairs to
present for the class.

Answers will vary. Sample answers:

1

H W

I've been studying English for six years.
I've had three teachers.
I've used six books.

I've been using this book for three weeks.

Call on a student to read the example sentences for
the class. Ask students to work in pairs to complete
the sentences. Then have volunteers read their
sentences for the class.

Faiz has been working in a restaurant for six months. He's good
at baking things, and he's interested in becoming a chef.
Refah's been working in a nursing home for two years. She's
good at helping old ladies, and she’s interested in becoming
anurse.

Yahya's been working for a newspaper for a while. He's good
atinterviewing people, and he’s interested in becoming
areporter.

Teacher’s Guide
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2 Careers

(E)

® This can be done in large groups or as a whole
class activity. Tell students to walk around the
room and interview one another about their
abilities and experiences. Set a time limit for
this activity.

® Before students begin, call on pairs to model the
conversations. Remind students that if a person
says I've been playing (football) since (2002), you
need to calculate the length of time; for example,
for nine years.

® Monitor students as they work, checking that
they are filling in their charts and talking to
different classmates.

® (all on students to report to the class what they
learned about their classmates. Tell students to
listen carefully so that they don't repeat what
another student has said.

Organize students into pairs. Direct their attention to
the picture. Give them a few minutes to discuss what
they see. Model an example. For example, say: There
is a man holding an umbrella.

® (all on a pair to present the example conversation.
Point out the contraction He’s in the responses.

® Tell them to take turns being A and B as they ask
and answer questions about the picture.

® (irculate as students practice. Review the grammar
points as needed.

® Asawrap-up, engage students in a chain question-
answer response. Start by asking a student about
one of the people in the picture. That student
answers and then chooses another student to ask
a question of. Ask the question first, and then say a
student’s name. This will keep everyone in the class
actively listening. For example: What has the child
been doing, (Ali)?

Answers will vary. Sample answers:

What has the utility worker been doing during the rain?
He's been trying to repair the stoplight.

What has the man at the newsstand been doing?

He's been reading a magazine.

What has the traffic cop been doing?

He's been directing traffic.

What has the driver in traffic been doing?

He's been listening to the news on the radio.

LA A A g
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What has the taxi driver been doing?

He's been looking at the limousine..

What have the people in the café been doing?
They've been drinking coffee.

What has the man under the umbrella been doing?
He's been waiting for the rain to stop.

What has the child been doing?

He's been playing in the rain.

Language Builder

Explain that English speakers often don't answer
in complete sentences when the context is clear.
For example:

A: How long have you been ice skating?
B: Since | was five.

Workbook

Assign pages 10-12 for more practice with the grammar
of the unit.

Teaching Tip

Some students at this level may feel less motivated when
practicing grammar points they have already studied. Explain
that it's important to review so that their skill in using the
pointincreases and their fluency develops.

Additional Activity

Activity 1: Students work in pairs. One student makes a
statement about him or herself. The partner restates it, using

for or since. Students take turns. For example:

A: |started studying English three years ago.

B: You've been studying English since (year).

Activity 2: Working in groups, have students take turns saying
what they are good at and interested in. They can also say what
they are not good at and not interested in. Remind them to use
gerunds. For example: I'm interested in drawing, but I'm not
very good at it. Encourage students to ask each other questions.
For example: Are you good at taking pictures?
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2 Careers

4 - salesperson while | was at college, and | found out | was good
Lang I.Iage in context at communicating with people.
Interviewer: OK. And can you tell me what experience you

® Direct students’attention to the chart. Ask for an ) )
have actually had in architecture?

example for each personality characteristic. For

example, ask: Who do you know that’s efficient?
Why do you think so? Encourage students to use
gerund phrases. For example: An efficient person

is good at using her time well. . ) ) -
] o Michael: I'd like to do something more exciting and that
® Go over the job profile for the TV reporter. Elicit involves more contact with customers. Could you give me a

students'ideas on personality characteristics and job description of the position you are looking to fill?
skills that would be good for a TV reporter to have.

Michael: I've been working as an architect for three years. The
company | work for builds apartment buildings. | have been
involved in drafting designs.

Interviewer: So, why do you want to change jobs?

Interviewer: Our company puts up exhibit stands at fairs and

® Give students five minutes to prepare their own job expositions. First, we have to find out from our clients exactly
profiles. Have students exchange job profiles with a what they want. After that, we design the exhibit according to
partner and discuss them. their specifications. We get to travel a lot and go to fairs all over

the world. We're looking for someone who can be involved in
all stages of our work, from selling to a client, to designing and
putting up exhibit stands for the client.

® (all on students to report to the class about his or
her partner’s job profile.

Michael: That sounds fascinating to me. It sounds as if there is
] [ the opportunity to do a wide range of tasks and work closely
LIStenlng with a lot of different people.
Interviewer: The salary is high, but sometimes you might have

Tell students they are going to listen to a job
y going J to work 50 to 60 hours a week.

interview. To help them predict what they'll hear, ask

questions the interviewer might ask. For example:
@ What are your qualifications for this job? What

are you good at? What are you interested in? How Answers

would you describe yourself? _

Explain that they will hear the interview several times.

Tell them to just listen the first time to get a general Candidate = Name: Michael; Education: majored in architecture,
understanding of the interview courses in marketing; Skills: good at communicating with people,

) . architectural skills; Experience: 3 years as architect in apartment-
Play the audio as students listen.

building company, part-time sales job in college
To check general understanding, ask: Who is the

Michael: That's OK. I'm prepared to work hard, and | would
welcome an opportunity to work in this field.

Answers will vary. Sample answers:

Job Applied For = Working hours: 50-60 hours a week; Salary:

interviewer? Who is being interviewed? What is high-paying; Job description: be involved in work through all stages,
the job he’s applying for? Does he feel qualified from selling to clients, to designing and putting up exhibit stands
for the job?

Have students read the chart. Now tell them to listen . .

for the specific information they need to complete 6 Pronunciation

the chart.

A. E] Play the audio once for students to just listen. Play

Play the audio again as students fill in the chart. Play
it again for them to repeat the sentences.

the audio a final time for students to check their
answers. B. Have students work alone to find sentences. Go over
Draw the chart on the board. Call on students to fill the task as a class.
in the information.

/ About You

© Have students work in pairs or small groups to
discuss the questions.

Interviewer: As you know, Michael, this job calls for someone
with an architectural degree and some experience in marketing.

Michael: | think my résumé shows that | have the right i )
qualifications for the job. | majored in architecture, and then | © Monitor as students talk, but do not make corrections

took some courses in marketing. | had a part-time job as a as the focus here is on fluency practice.

Teacher’s Guide 18
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8 Conversation

® Have students cover the conversation and look at the
two photos. Ask: What is each person’s job? Do you
think they like their jobs?
El Play the audio. Have students listen with the
conversation covered.

® To check general understanding, ask: Do they like
their jobs? (Khalid does, Yousef doesn't)

® Have students read the conversation silently. Remind
them to use context to understand unfamiliar words
and phrases.

® Give students a few minutes to work in pairs to help
each other understand new words and phrases.

E] Play the audio again as students follow along in
their books.

® Ask comprehension questions. For example:
What is Khalid’s job? (He's a TV reporter)

Why does Khalid like his job? (He enjoys being out
talking to people.)
Why doesn’t Yousef like his job? (It's boring.)

What skills does he say he has? (He is good
at solving problems, organized, reliable, and
hardworking.)

Real Talk

® Ask: Who says day after day, day in and day out?
(Yousef) What does he mean? (It's the same thing
all the time.) Who says bored to death? (Yousef)
Why does he say this? (to show he's extremely
bored) Who says luckily? (Yousef) What does he
mean? (He's happy he changed his mind.)

® \Write on the board: My parents talked me out
of it. Call on volunteers to share with the class an
experience they had of a parent, a friend, or someone
else talking them out of something. Give an example:
I wanted to learn how to sky dive. My friend talked
me out of it. He said it was too dangerous. Students
may also want to share experiences in which
someone tried to talk them out of something, but
they did it anyway.

Your Ending

® Have students work alone to choose an ending, and
then form groups to compare their choices.

® (all on students to report to the class. Ask them to
give reasons for their answers.

19 Teacher’s Guide
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About the Conversation

® Have students work individually to complete the
exercise. Tell them to underline the sentences or
phrases in the conversation that they used to answer
the questions.

® (all on students for the answers. Have them point out
the information they used to decide their answers.

1. true 4., true
2. false 5. true
3. false

Your Turn

® Have students work in pairs. Each pair can decide
on their own new job for Yousef, or you can first
brainstorm a list as a class and write it on the board
for students to use. Remind students to include all the
details asked for in the directions.

® (all on pairs to present their interviews for the class.

Language Builder

Remind students that phrasal verbs, such as move on and
talk out of, look like verb + preposition, but together they

|\ form a new meaning. For example, move on means tostart |
on something new. Talk out of means to persuade. /

Workbook

Assign page 13 for additional reading practice.

&P Teaching Tip
Find ways to personalize the tasks for students. Communicating

about their own lives in English helps students connect English
with their world outside of the classroom.

&P /dditional Activity

Have pairs prepare another role play in which Yousef talks about
whether he made the right choice in his career move, or a terrible
mistake. Tell students to include details like the specific skills

he is able to use (or not use), the working conditions, and how
his personality characteristics match (or don’t match) those of
his coworkers. Encourage students to draw on their own life
experiences in any jobs they've had.
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9 Reading

READING STRATEGY Analyzing format

Tell students that studying the format and design of

a reading will usually give them some insight into the
topic. Explain that it's always a good idea to read the title
and try to predict what the reading is going to be about.
Subtitles, such as those under OPENINGS, also provide
information about the content.

® Have students read the title and subtitles. Then
ask them to look at the format and say how the
reading is arranged. Ask students to say what
they think they will learn from the reading based
on all these elements.

® Discuss the Before Reading question. Have students
work individually to scan the text. Tell them to
underline the sentences or phrases that tell what a
person should be able to do in each job. Go over the
task as a class..

Media Intern: They need to be:
able to find information quickly, and summarize it in clear
language
fluent in English
good at using computers
friendly, outgoing

Archaeological Interns: They need to:
be very careful
be able to dig slowly

Environmental Engineering: They need to:
be able to read blueprints
have some knowledge of Arabic
be able to cope with high temperatures

® Have a general discussion about ways to find jobs.
Ask how students have found any jobs they have
now or have had in the past. Ask: Which way do
you think works best? Why?

® Discuss using an Internet job service, including the
pros and cons.
® Have students read the introductory paragraph.
Ask them to describe JobPool in their own words.
E Play the audio while students read along.
@ Play the audio again, pausing after each internship
description to check understanding.
For example, ask:
What do TV interns research? (hot topics)
Is it a paid position? (Yes, it is.)
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Is it year-round? (No, it's only for the summer)
Where is the archeological internship? (Pompeii)
What characteristics are needed? (hardworking,
patient, reliable, good at working with others)
Is it a paid position? (No, it isn't)
How long is the internship? (3 months)
Who should apply for the internship in Saudi
Arabia? (civil engineering graduate students)
What will they do? (construct roads, research
centers, new pipelines)
What skills are needed? (read blueprints, some
Arabic)
Is it a paid position? (No, it isn't)
How long is the internship? (It doesn't say.)
® Flicit any words or expressions that are unfamiliar
to students. Write them on the board and go over
them. Many words have multiple meanings. Talk
about the meanings in the context of the reading.
Possible new words and expressions include:
hot = current, exciting
fast-paced = exciting, happening quickly
host = master of ceremonies or interviewer on a
talk show
outgoing = friendly, sociable
firsthand = directly
dig = archeological excavation site
ruins = remains of something that has been
destroyed, usually an ancient site
painstaking = showing great care or effort
civil engineer = person who designs public works,
such as bridges
blueprints = plans for a building, a bridge, etc.
cope with = handle a difficult situation
accommodations = temporary housing related
to travel
® In pairs, have students discuss which internships they
might be interested in, and why.

® Direct students'attention to the note at the bottom
of the page. Explain that a cover letter, also called a
letter of application, is submitted with a résumé. It
is a very important part of the job-seeking process
because it has to tell all about the candidate in just
a few words. Companies receive many applications,
especially online. The cover letter has to encourage
them to want to read the résumé. It has to make the
candidate stand out in some way.

Teacher’s Guide
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Résumé
E] Play the audio for the résumé. Ask students to listen 0 TeaChmg Tlp

and follow along. Students may be unfamiliar with the organization of a business
letter. Before students write their cover letters, discuss the basic

® Tell students to read the résumé again and pa . i .
9 pay elements of a business letter, and include a formatting model on

attention to how it is organized. Point out that

the board.
the different sections (Education, Experience, etc.) € Doar
are typically included, but that the order may vary 0 Additional Activity
depending on the person a“Fj the job bgmg aPp"ed Activity 1: Have students work in groups to write a description
for. Forexample, someone with the required skills, but of an interesting or unusual job other than those mentioned so
not a lot of work experience, may decide to list skills far in class. Have them describe what a person in the job does,
first. and what skills and characteristics the person must have. Then
® Briefly go over each section and have students say in have each person in the group say whether he or she would be
their own words what is included. suited for the job. Call on students to describe their group’s job
and tell if they would be good at it.
After Readin g Activi.ty 2: Have students write about the perfect job or the
worst job for them.
® Have students complete the task individually. . .
® Call on volunteers to check answers. As students say 0 PfOJECt. Job Fair

true or false, ask them to support their answers with As an additional activity, have students set up a job fair in the
information from the reading. classroom. Half of the students stay seated, and half circulate in

the classroom. Each student who is seated represents a company

that wants to hire new employees. He or she decides what the
job is, and the qualifications needed. Students walk around and
1. true 4. true talk to at least three different representatives.
@ 2. false 5. true @

3. false 6. false
Discussion % There are hundreds of internship opportunities. A quick

Internet search will show you there are sites dedicated to only

cool jobs, fun jobs, mountain jobs, resort jobs, etc. Internships

® Organize students into groups to answer and have a
discussion about questions 1 and 2. ][Q CTS can be great for those seeking high adventure!

® After the group discussion, hold a class discussion for
question 3. As students share their ideas, list them on
the board.

Workbook

Assign pages 14-15 for additional writing practice at word
and sentence level.
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10 Writing

® Organize students into pairs. Direct their attention to the picture. Give them a few minutes to discuss what they see. Give
students some questions to help them. For example: Who do you think the people are? What are they doing in the
picture? Where do you think they are? Why? What do you think has happened? What do you think is going to
happen? What qualities and qualifications do you think a person needs for this kind of job?

Have volunteers report answers/ideas for the class.

Read the directions for 1 with the class and have students read the headings in the chart. Ask questions to check that they
all know what they need to do. For example:

® Do you remember which qualities the media intern needs to have? Where will you find the information you need?

® Have students read the JobPool texts individually to make notes then form groups to compare their notes. Circulate and
monitor participation. Help when required.

® (all on students to report to the class. Ask them to give reasons for their answers.

® Please note that the answers given are sample answers. Allow students to make notes using their own words and accept
different answers that are justified.

Find information quickly/ summarize/ Not applicable Research and public
clear language - fluent English (no mention) relations
@ computer skills « friendly and outgoing @
careful and methodical - interested Not applicable Not applicable / no mention
in history « interested in archeology/ (no mention) probably experience is not a
working with noted archeologists necessary requirement
ability to read blueprints - knowledge or | Degree in civil engineering / Not required
Arabic - tolerance to high temperatures | graduate student

® Direct students to question 2 and have them work alone on their answer. Then ask them to compare with a partner.

® (all on students to present their choices in class. Ask the rest of the class to make notes on the choices made by different
students.

® Have students answer 3 in pairs. Encourage them to discuss the reasons for their answer. Encourage them to make notes
as they discuss. Explain that the notes will help them present their ideas for the class later.

® Read directions for 4 with the class. Have students check their notes on the answers that students had given in class earlier.
Organize them in groups and give them a few minutes to collate their notes and make a final decision.

® (all on volunteers from each group to report the group answers for the class. If there is disagreement about which is the
most or least favorite job, ask the class to confirm with a show of hands, i.e. write the job on the board and ask students to
raise their hands if it is their favorite. Then ask the students who dislike the job to raise their hands. Write the numbers on
the board next to the job , under favorite and least favorite. Do the same with all the jobs. Then have students compare
the results with their group results.

B

® Tell students that they are going to read a cover letter. Call on volunteers to tell the class what they remember about cover
letters. Use questions to help them. For example: Who is a cover letter addressed to? What purpose does it serve? What
kind of information does it include?

® Read the instructions for 1, 2 and 3 with the class. Explain that they will use the letter and chart on the next page. Direct
them to page 23.

Teacher’s Guide 22

07_Unit2_MG_SA_TG1_2014.indd 30 @ 3/18/14 5:03 PM



2 Careers

Have students read the chart. Elicit the type of
information that they need to include in each
section.

Have students read and make notes individually
about the writer of the letter. Then ask them to check
with their partner. Discuss the answers in class.

Give them some time to make notes about
themselves in the YOU column. Encourage them to
use their imagination and present themselves in the
best way possible.

Ask students to you use their notes about themselves
to write a cover letter. Direct them to the Writing
Corner on the previous page. Call on volunteers to
read each point in class and elicit examples from the
cover letter to illustrate.

Give students time to write their first draft of a cover
letter alone. Then ask them to compare in pairs and
help each other. Encourage them to comment and/
or ask questions to help each other edit the letter.
Circulate and monitor participation. Encourage less
confident students and help when required. As you
circulate remind students that they will have the
chance to edit their letter more than once.

Elicit questions and difficulties that some students
might be encountering and discuss them in class.
Call on volunteers to make suggestions.

Have students write their final drafts.

Organize students into 3 or 4 groups. Collect their
letters and hand them over to a different group. For
example: Collect the letters of Group A and give
them to Group C, give the letters of Group B to Group
A and letters from Group C to Group B.

Tell groups that they are now on the JobPool
recruitment committee and they need to decide

on the most promising candidates for the jobs
advertized on the basis of the cover letters that

they have. Explain that they will have to choose one
candidate for each position. Ask them to give reasons
for their choices. Set a time limit of 5 to 10 minutes
depending on class size.

Call on a student from each group to present the
group decisions. Write the choices on the board
under each position. After all the groups have
presented their decisions, collect the letters of the
short-listed candidates and have volunteers or writers
read each letter aloud for the class. Ask the class to
listen carefully and make notes.

Discuss in class and make a final decision. Post the
letters of the students that got the jobs on the board/
wall for everyone to read.

23 Teacher’s Guide
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<@ Teaching Tip

Help learners focus on the content of letters when they read and
edit by setting relevant criteria. For example:

Information: Is it relevant? Does it answer your
questions as a reader? Is it adequate, inadequate, too
much?

Impression/impact: What is your impression of the
person who wrote the letter? Does it read like hundreds
of other letters or does it stand out?

Additional Activity

Post an advertisement for a job, e.g. a computer game

evaluator or have volunteers write an advertisement. Have
students exchange email addresses. Email the advertisement

to all the students. Divide the class into two groups; Group

A: the recruitment committee, Group B: the applicants. Ask

the applicants to email their cover letter and resume to the
committee. Have the committee members share the applicant
letters and resumes and reply inviting applicants to an interview.

Assign page 16 for additional writing practice above
word and sentence level.

3/18/14 5:03 PM




2 Careers

11 Project 24

Have each student make a short list of jobs that they
are interested in and the reasons for their choice. Ask
them to compare their lists in groups.

Call on students to report their choices and reasons
for the class. Write the jobs that are suggested on the
board or call on a volunteer to do it.

Have students work in groups discussing what
they know about some of the jobs. Have them use
the categories that are mentioned in the chart, i.e.
qualities, qualifications, skills, experience and what
the job involves in practical terms.

Call on volunteers to present the information for the
class. Encourage the rest of the class to listen and
comment, agree or disagree.

Read the directions for 1 and 2 with the class. Elicit
examples from students. For example: Name a
person whose job you are interested in. Is he/
she a relative or friend? Where does he/she
work? What does the job involve? Tell the class a
question that you might want to ask the person.

Call on a volunteer to read 3 aloud. Ask students to
choose one of the people they know and prepare
questions individually. Tell them to organize their
questions according to the areas in the chart.
Encourage them to add more questions if they
wish. Circulate and monitor to make sure that all the
students are doing the task. Help when necessary.

After the students have completed the task
individually, ask them to check with their partners.

Explain that they have to use their questions to
interview the real person they have chosen face-to-
face, on the phone or on the internet. Remind them
to make notes on the answers.

Read the directions for 4 with the class. Point out
that this can be done before the actual interview
with the real person they have chosen or afterwards.
Have students work in pairs asking and answering
questions. Remind them to write their partner’s
answers in the chart in note-form.

Example questions:

How do you feel about working with other
people?

Can you use specialized computer software to
design interiors?

How long have you worked in sales?

What was the focus of your MA research/
dissertation?
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Have a volunteer read the directions for 5 for the
class. Discuss what needs to be done. Elicit the type
of information that is included in a resume and its
format.

Allow a few minutes for the students to work in pairs
reading Carl's resume and writing the first couple of

sentences. Call on volunteers to read what they have
written aloud for the class to hear.

Have students write individually. Then exchange
drafts and check in pairs.

QD Teaching Tip
Students may not feel very confident about interviewing people

outside class. In that case do activities like the interview above,
in class first to give them the opportunity to rehearse and help
each other.

<D Additional Activity

Have students match resumes and jobs. Organize them in groups
and hand out resumes that different students have written. Ask
them to suggest the most suitable job for each resume. Call on
volunteers from each group to present their decisions for the
class. Hold a class discussion about the suitability of the jobs.

You should tell students to prepare the Project
presentation outside of class.

Deal with 2a More in class.

Teacher’s Guide
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Self Reflection |

Brainstorm Careers. Write the word on the board and
elicit as many ideas and words as possible from the
class. List the words on the board.

Have students scan pages 14 and 15. Ask them think
about things they liked and things they disliked
about this part of the unit. Use questions to help
them remember. For example:

Did you like any of the dream jobs mentioned?
Which? Why? Why not?

What is your dream job?

Which qualities do you remember? Are there any
qualities that you need more explanation on?

Give students time to make notes about likes and
dislikes and easy or difficult items in the section.

Before directing students to pages 16, 17, ask them
some questions. For example:

How long have you been studying English?
How many different books have you used?
How long have you been attending this class?
Have volunteers answer the questions. Elicit more
questions and answers from pairs of students after
you give them a couple of minutes to think.

Discuss the grammar of the unit with the class. Call
on volunteers to say if they found it easy or difficult
and give reasons.

Have students make notes in the Self Reflection
chart. Ask them to focus on likes, dislikes and easy or
difficult items.

Direct students to pages 18, 19. Call on volunteers
to say what the context is in this lesson, i.e. business,
jobs, job interviews.

Have students say what they remember from this
section and have them make notes in the chart.

The most important thing in a resume is
presenting information

Have students complete their Self Reflection charts
as before about likes, dislikes and things they found
easy or difficult.

Before directing students to 10 Writing ask them to
say what they remember about cover letters. Give
them some time to work in pairs and then call on
volunteers to answer.

Have students scan pages 22 and 23 and make notes
as before.

Direct students to the 11 Project page and hold a
discussion about what they found more or less useful
and more or less interesting. Hold a class discussion
about project work. Elicit ideas from the students
and explain some of the benefits of this kind of work.
List some aspect of project work on the board. For
example:

Personalization

Creativity

Natural language use

Focus on meaning

Research/ collecting information

Using other knowledge

Allow time for students to make notes on the project
section individually. Then have them check with a
partner.

Have students fill out the checklist alone and write
their five favorite words.

Discuss areas that student feel they need more work
on and make suggestions. Check to make sure that
they have chosen the appropriate suggestion from
the last column in order to deal with difficulties.

You should tell students to carry out the Self

Write JobPool on the board and brainstorm on Reflection outside of class.

language and information that students remember.
Call on volunteers to list as much as possible on the
board.

Organize students in pairs and ask them to answer as
quickly as they can to questions like these:

Name 4 sections of a resume

Say which is right:

A resume is written in complete, detailed
sentences.

A resume is written in a condensed style

The most important thing in a resume is the
language used

Deal with 2b More! in class.
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(©) Unit Goals

(©) Vocabulary Listening
Predictions Listen for specific
and opinions information from
Intelligent buildings a speech
and homes ©) Pronunciation
Time capsules Words that are

Hidden treasures not stressed

©! Functions @

Make predictions -

about the future ~ .

E - =) Writing
xpress opinions

Reading
The Tulsa Time Capsule

Write a witness account

Grammar of an event
Future with Will — )
orBeGoingTo— Prqject
affirmative, negative, Wr|'Fe a|b3Ut-What
questions, answers YQ includein a
time capsule

Will versus Be Going To

Future Progressive—
affirmative, questions,
short answers

Ask students to look at the unit title and say what they
think it means. This is a saying in English. Does the
students’language have a similar expression?

Ask students to think of an experience they had in which
the expression what will be, will be applied. Discuss these

experiences as a class.

Language Builder

Explain how centuries are referred to. Write on the board:

1800-1899. Ask: What century was this? (the 19th)

)

“ Write: 1900-1999. Ask: What century was this? (the
20th) Then ask: What century are we in now? (the 21st)
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3 What Will Be, Will Be

1 Listen and Discuss

Have students open their books to page 26. Read
the title aloud: A Vision of the Future. Ask students
what they know about Jules Verne. Explain that he
was a French novelist who lived from 1828-1905,
and is considered the father of science fiction.

He was interested in science and geography and
wrote a series of novels about journeys in which
he talked about many scientific and technological
achievements of the 20" century. He is especially
famous for the novels A Journey to the Center of the
Earth and 20,000 Leagues Under the Sea.

Write science fiction on the board. Explain that this

is a type of fantastic literature based on science or
pseudoscience. It had its beginnings in the late 19th
century. At that time, things such as robots, space
travel, and invasions from outer space were fantasies,
but considered within the realm of future possibility.
Ask students which of these are no longer considered
fantastic. For example, we have robots today, and
space travel.

Direct students’attention to the pictures and ask
students to describe them.

Tell students they are going to read about Jules Verne
and his vision of the future. Ask students to say what
language they think they will be using in this unit if
they're going to be talking about the future.

Write the word will on the board. Say: Find the
question that Jules Verne asked. Call on a student
to read it. (What will life be like at the end of the 207
century...?) Point out that he uses will to indicate

the future.

E Play the audio of the passage as students listen with

their books closed.

E Play the audio again as students follow along in their

books.

Direct students’ attention to question 2. Have
students work individually. Call on students to read
the sentences.

Ask: What did Jules Verne say life would be like?
Have students give specifics from the paragraph. Say:
Vision means the ability to see. Ask: Why do people
call him a visionary? (He could “see”into the future.)
Ask students if they can think of anyone alive now
who seems like a visionary.

Allow time for students to ask about words and
phrases that are unfamiliar to them. Review the
irregular past tense verb forms in the paragraph:
wrote (write), dove (dive), and became (become).

Teacher’s Guide
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3 What Will Be, Will Be

Comments Made in the
United States in 1955

® Direct students'attention to the photos on page 27.
Ask students to describe the photos.
E] Play the audio for the predictions on page 27.
E Play the audio again and have students follow along
in their books.
® (all on students to read each prediction aloud. Have
the class say if the prediction was right or wrong.

® Askstudents to read the FYl silently. Elicit their
reactions.

Quick Check
(A

® Remind students that to scan means to read quickly
to find specific information. Tell students to scan the
two pages for the answers, not reread.

adventure
fast food
used
kitchen
hair

@ s wnn =

® Have students work individually to mark the predictions
that came true. Then call on a student to read aloud
each prediction and have the class say if it came true.

The following should be marked: 1,2 and 5

2 Pair Work

® Have students work in pairs to make as many
predictions as they can about life in 2050.
Encourage them to use their own ideas as well
as ideas in the book.

® Ask pairs to share their ideas with the class. Compile

Workbook

Assign page 17 for practice with will and be going to.

Language Builder \
Explain that for something to catch on, it goes from ‘
being just a fad to something that is part of the culture.
For example, when fast food restaurants were first

introduced, many people didn't believe they would last

This is obviously no longer true.

{ecause most people cooked all their meals at home./
&P Teaching Tip

Students may be unsure of the vocabulary they need to express
their ideas and predictions about the future. Encourage students
to think about things they use and see in their daily lives and
work from there. This helps reinforce how much they do know,
and builds their confidence.

&P /dditional Activity

Activity 1: Imagine it is the year 2050. Have students write
comments about the predictions they compiled on the board.

To help students get started, write some sentence starters on the
board. For example:

I can’t believe they thought. ..
They were right! We do have. . .
They were so wrong. Of course we have. ...

Activity 2: Have students work in pairs or groups to design an
advertisement for a product in the future. It should be something
“futuristic” that people will most likely need. Each group can first
brainstorm possible products and then choose one to promote.

- In the past, many people didn't realize how computers
would change our world and become a part of everyday
life. In 1943, Thomas Watson, the chairman of IBM, believed

there was a world market for maybe five computers. Kenneth

Olson, the founder of a large computer company at one time,

Digital Equipment Corporation, believed in 1977 that there
was no reason anyone would want to have a computer in

\ their home.

a list of their predictions on the board. ](
P acts
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3 Grammar

Future with Will or Be Going To

Present that will and be going to are used to make

predictions about the future. Remind students that

English has no future tense and no special verb form

for the future.

Have volunteers read the examples in the chart.

Ask students to make their own predictions about

the future, both affirmative and negative. Have

other students say Yes to agree or No to disagree.

For example:

A: People won't drive cars.

B: Yes, | agree. We'll all use something else.

C: No, | think people are still going to drive cars.

Explain that the phrases / guess so and / think so

indicate a yes response. | hope not and | don't

think so indicate a no response. However, all of

these expressions indicate that the speaker is

not completely sure.

Call on volunteers to ask questions of other

students. Have students give reasons for their

responses. For example:

A: Will people live in space stations?

B: | think so. Lots of people have gone up into space.

(The student who answers asks the next question of

another student.)

B: Will people wear disposable clothes?

C: I'hope not. | like my black sweater. I've had it for
along time.

Will versus Be Going To

Go over the information in the chart.

Have each student make a list of five things he or she
is going to do next summer, or another time in the
future. Then have students read their lists to the class.

Future Progressive

Present to the class when the future progressive is
used. Explain that both will and be going to can be
used to talk about a continuous action that will occur
in the future.

Go over the affirmative statements and the questions.

Point out that in conversation, the short answers
are enough. It's not necessary to repeat everything
because the meaning is clear.
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Have students work in pairs to ask each other about
their plans for the week. They should reply with short
answers. For example:

A: Will you be studying at the library tomorrow?
B: Yes. | will.

Write on the board: What are you going to be
doing...? / What will you be doing...? Then write
future time cues on the board. For example: next
year, at this time tomorrow, a week from today, in
five years, a month from now, next weekend, next
school vacation. Have students ask and answer
questions using the cues. For example:

A: What are you going to be doing next weekend?
B: I'm going to go to my friend’s graduation..

Have students work individually to complete each
prediction with the correct verb form. Remind them
that more than one answer is possible.

Call on students to read their completed sentences
for the class.

Answers will vary. Sample answers:

1

will live / are going to live / will be living / are going to

be living

will study / are going to study / will be studying / are going
to be studying

won'trun /aren't going to run / won't be running / aren't
going to be running

won't control / aren't going to control / won't be controlling /
aren't going to be controlling

will listen / are going to listen / will be listening / are going
to be listening

will be / are going to be

Language Builder

Explain that for short answers, English speakers say both

/

Yes,

Iwill and Yes, | will be. Both are correct.

Teacher’s Guide
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B

® Arrange students in groups to look at the photos and
answer the question. Have them discuss their answers
and give reasons for their opinions.

Answers will vary. Sample answers:

People probably will be using ballpoint pens. People will always
need to write. We can't use computers for everything.

People won't be reading magazines like we have today. | think
people will only read them electronically.

® Have students name other items in use today that
they think won't be used in fifty years. Ask them to
imagine what new developments in technology will
replace these items. Some possible items might be
TVs, CD players, stoves, refrigerators, and electric
light bulbs.

Read the directions and have two students model the

example conversation.

® (o around the room, having each student read an
idea from the list aloud. Allow students to ask about
any vocabulary that they don't understand. Use the
pictures to help them understand words.

® Have students work in pairs and take turns asking and

answering the questions. Tell them to give reasons for

their opinions.

Answers will vary. Sample answer:

A: Do you think there will be enough food for everyone in
the world?

B: | believe there will be. Scientists will figure out a way to feed
more people with the resources we have.

Workbook

Assign pages 18-20 for more practice with the grammar
of the unit.
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&P Teaching Tip

Sometimes it’s difficult to know whether to use be going to or
will. Point out that in most situations the difference in meaning
is very slight, and they will be understood regardless of which
they use. Tell students to pay attention to what they see and hear,
and try to come up with their own conclusions about which

10 use.

Additional Activity

Write optimist on the board. Explain that an optimist is someone
who believes good things will happen in the future. Next write
pessimist. Explain that a pessimist is someone who believes bad
things will happen in the future.
Organize students into pairs and assign roles: the optimist and
the pessimist. Have pairs make up their own questions and
answers about other problems that need to be solved. Students
answer according to whether they're an optimist or a pessimist.
For example:
Question: Do you think there will be enough oil for everyone
in 50 years?

Pessimist: | don't think so. We're running out now.

Optimist: Sure. We'll have plenty in the future. They're always
finding new oil.

For an additional challenge, call on pairs to present an exchange

for the class. Tell the class to listen carefully and decide who the

optimist is, and who the pessimist is.
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4 Language in Context

® \Write several personal resolutions on the board.
For example: I will eat healthier food. | will go to
bed earlier. | will study more on the weekend.

® Ask: How are these sentences the same? Explain that
aresolution is a promise you make to yourself. You
promise to do something that will help you.

® Have students write their own resolutions and share
them with a partner. Then ask volunteers to share
some resolutions with the class. Find out how many
students have the same resolutions.

Listening

Tell students they are going to listen to a principal’s
speech at a high school graduation. To help them use
prior knowledge to predict what they will hear, ask
the following questions:
Who has been to a high school graduation?
Who usually goes to the graduation?
What do you think the principal will talk about?
Explain that the principal will talk about four different
students. Ask a student to read the names in the
chart. Hearing the names in advance will help them
follow the organization of the speech.
Tell students they will hear the speech several times.
The first time you just want them to listen for general
understanding.
Play the audio for students to just listen.
Ask: What two things does the principal talk about
for each student? (the student’s achievements and
his predictions for their future)
Play the audio again for students to fill in the chart.
Play the audio a third time for students to check
their answers.
Give students a few minutes to work in pairs,
comparing answers and making any corrections.
Draw the chart on the board. Call on students to fill in
the information.
Ask: How do you think the students feel as they
listen to the speech?

Today is a very important day for all of you. It marks the end
of your high school days and the beginning of a new life for
you. From here, some of you will go off to college and others
will be starting jobs. I've known you all through high school.
And some of you I've known since kindergarten, when you
were only six years old.
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Ibrahim Al-Onazy, no one could run like you in school races.
You have become a really good athlete, and I'm sure you're
going to make a fine physical education teacher when you
finish college.

Steven Walker, you always had to prove your point, and you
could argue your points well and give a lot of good reasons.
You have been a great captain of our debate team. I'm certain
you're going to be a successful lawyer, and | wish you the best
of luck at college and then at law school.

Saeed Al-Yami, you always had a great scientific mind, and you
truly deserve that scholarship to the School of Science and
Technology. Our school is going miss you. We're going to lose
our science researcher temporarily. | say temporarily because
in the future we'll probably be reading about your work in
scientific journals and the press. We might even watch you
being interviewed on television.

Jim Miller, you were always busy raising money and working for
good causes and charities. You'll be a wonderful social worker
after you finish college.

Whatever road you may take, I'm sure you'll always remember
the days you spent at Riverside High. The friends you made
and the good times you had are things you will never forget.

Name Past

Future

Ibrahim

He will be a physical
education teacher.

He was a good runner in
school races.

Steven He was captain of the He will be a lawyer.
debate team, and good at
defending her point of view.

Saeed He had a great scientific He will become a
mind. science researcher.

Jim He raised money and He will be a social

worked for good causes. worker.

6 Pronunciation

A. E Play the audio for students to just listen.

E Play the audio again and have students repeat

the words and sentences.

B. Have students work alone to find sentences. Go over

the task as a class.

/ About You

Have students work in pairs or small groups to
discuss the questions.

Monitor as students talk, but do not make corrections
as the focus here is on fluency practice.
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8 Conversation

Have students cover the conversation and look at

the photos. Ask: What is the house like? Tell students
this type of house is known as an intelligent house.
Explain that it's called intelligent because it has a
complicated electronic system so that it can do many
things automatically. Ask students to share what they
know about intelligent buildings.

Ask students questions about robots. For example:
Would you like to have a robot do your housework?
What are the advantages and disadvantages?

List their ideas on the board.

Tell students that the conversation is between a
reporter and an engineer. They are talking about

the features of an intelligent home. Ask them to

scan the conversation and quickly read the questions
the reporter asks, but not the engineer’s responses.

[4] Play the audio. Have students cover the conversation

and just listen.

® Then have students read the conversation silently.

E] Play the audio again as students follow along in their

books.

Have students work in pairs to practice the
conversation. After practicing it once, they should
switch roles and repeat.

Ask a few questions. Tell students to answer in their
own words. For example: What is the concept of
intelligent buildings? (an integrated system that
makes people’s lives easier) How do you open the
front door? (The system reads your fingerprint.)
What makes the refrigerator “smart”? (It can tell
you what you need to buy.)

Real Talk

Go over the phrases. Ask who says them in the
conversation. Ask students why they think the
reporter is surprised about the robot.

About the Conversation

Have students work in pairs, taking turns asking and
answering the questions.

Call on students for the answers.
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1. Theintelligent house will monitor lighting, security, ventilation,
heating, and audiovisual systems.

2. When someone enters the house, the lights will come on at
night, the climate control will be activated, and music will play.
"

3. You will be able to“cal
the thingsin it.

your refrigerator and find out about

4. The reporter would like a robot to do the cleaning, washing,
and cooking.

Your Turn

® Have students work individually. Tell them to include
the features in the conversation, and to add more
features to their house that would make a difference
in their lives.

® (all on students to present their intelligent house for
the class.

Workbook

Assign page 21 for additional reading practice.

Teaching Tip
As students write sentences, remind them to use features from

the conversation. This will help them remember larger chunks of
words ata time.

& /dditional Activity

Have the class work together to make a list of resolutions for
what they will do to improve their English. For example: / will
write down new words | hear and look up their meaning later. |
will keep a vocabulary list of new words and add to it. Post the list
in the classroom as a reminder.

- Crystal balls have been used for thousands of years to help
people see into the future. Usually the ball is made of clear
glass, but a clear bowl of water is also used. Now, it's possible
to go online and use a virtual crystal ball to ask questions

](O CTS about the future. You simply send the question to a cyber
crystal ball, and a prediction is sent back.

- An intelligent house can help you throw a party. You can
program in advance the music you want to hear. The house
also knows when to change the lighting to go along with
the music in order to create the right atmosphere; a smart
house indeed!
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9 Reading

READING STRATEGY Analyzing pictures

Have students read the title. Ask what U.S. state Tulsa is
in. (Oklahoma) Ask students to look at the photos on
pages 32 and 33 carefully, and describe them. Ask what
details in the photos help them understand the title.

® Ask the Before Reading questions. Encourage the
students to scan the text and find the answers. After
several minutes call on students for the answers..

® Have students share with the class anything else they
know about time capsules. Then ask them to read the
first paragraph of the article and stop.

® Ask: What was the Tulsa Time Capsule? Why did
they do it? Have students answer in their own words.

® Point out that newspaper articles are typically
organized like this one. The main ideas of the entire
article are summarized in the first paragraph. The rest
of the article provides more details.

® Have students read the article on their own.

E] Play the audio as students follow along in their
books.

® Have students work in pairs. Tell them to reread the
article silently, one paragraph at a time. After each
paragraph, have them tell each other the main ideas
of the paragraph in their own words. Explain to them
that you don't want them to read aloud to each
other. You want them to look down at the paragraph
to get an idea, and then look up and say it. Tell them
you don't expect them to say all of the information in
each paragraph.

® When students are finished, ask some general
questions about the time capsule. For example, ask:
Do you think it was a good idea?
What was the main reason the items in the time
capsule were in bad condition?
What did Teddy and Gene mean by saying, “It's our
King Tut’s tomb?”
Who was King Tut?

® Share with the class that King Tut was a pharaoh in
Ancient Egypt (133-1324 s.cE). He became a ruler
when he was only nine years old. His tomb was
discovered in the early 20th century. It was full of
gold and treasures from the past.
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Language Builder
Explain that the meaning of the expression, /'l (never)

make it depends on the context. In this article, to make it

means to live that long. Other examples with to make
itinclude:

to make it to the train station on time = to arrive
there on time

to make it in a career = to be successful

| to make it to the game = to be able to go to
the game

/
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After Reading Workbook
(A)

® Have students work individually to complete the
exercise and then check their answers in pairs.

Assign pages 22-23 for additional writing practice at word
and sentence level.

® Answer any questions about the vocabulary.

o Teaching Tip

Encourage students to correct each other during pair work.

1.a 2.c 3.c 4.b 5.b 6.C Stronger students will have their skills reinforced, while weaker
9 students will have more opportunities to become aware of
their errors.
® Have students work in pairs to ask and answer the .. ..
questions. Call on pairs to present for the class. 0 Addltlonal ACtMty
Have students work in groups to plan a space capsule of items to
m send to another planet. Ask them to include at least 58 items

that they think represent people on Earth.

Answers will vary. Sample answers:

1. The purpose was to show how people lived in Tulsa in 1957.

2. Theyincluded the gas in case the combustion engine
became obsolete. In 1865, The Republic, a ship carrying supplies to New Orleans,

3. The microfilm is obsolete. sank during a hurricane. Now, about 150 years later, sunken
4. The winner of the contest was going to be the one who treasure worth about 150 million dollars has been found on
guessed the population of Tulsa in 2007. ](O C TS it. More surprising are the hundreds of jars and bottles of food
5. Water got into the vault, and the car was covered in rust. still in excellent condition, such as pickles, champagne, and
@ The microfilm for the contest wasn't found. \ mustard. The ship is a kind of time capsule of life back then. @

Have students work alone to complete the sentences.
Remind them to use their own words, and not copy
directly from the reading.

® Have students compare their answers in groups. Then
call on students to read their sentences aloud.

Answers will vary. Sample answers:

1. see whatTulsa was like in 1957

2. live long enough to win the prize

3. will find a woman’s purse and its contents

Discussion

® Discuss“hidden treasure”as a class. Bring up the topic
of treasure that has been discovered on sunken ships
in recent years. New technology has made it possible
to locate treasure no one could get to in the past.
Who has the right to this treasure? Who should be
allowed to keep the treasure?

33 Teacher’s Guide
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10 Writing

® Direct students'attention to the picture and the title. Give them a few minutes to discuss what they see in pairs.

® Read the directions for 1 and 2 ask students to try and guess what a keeper is. Ask them to speculate on what the
treasure might be and where it might be hidden.

® Have volunteers report answers/ideas for the class. List the ideas on the board.

® Have students read the text individually to find out what the treasure was and where it was hidden. Ask them to
compare with their ideas.

® Play the audio and have students follow in their books and mark stressed words. Have them compare stressed words
in pairs. Then check in class. Play the recording again if necessary. Tell students that you will come back to the stressed
items later.

® Have them read the story and make notes as in 3. Ask them to compare notes in pairs. Then tell students to compare
their notes and the stressed words in the text to find out how many are the same. Explain that normally stressed items
are the items we use to make notes.

® Checkanswers in class. Call on volunteers to report their answers.

® Please note that the answers given are sample answers. Allow students to make notes using their own words and
accept answers that make sense.

A Korean fisherman
@ Off/ near the Korean shore @

He caught an octopus with blue shards attached to its ten-
tacles/ then caught another octopus with a whole plate

Thirty perfect 12" century bowls

He contacted the museum/ He reported it to the museum

® Have students work in small groups discussing the fisherman’s decision to contact the museum. Ask them to think
about whether they would have done the same or not and why.

® Discuss ideas in class. Choose the best idea.

&P /dditional Activity

A chain story- Explain to students that they will have to listen very carefully to every person as the story progresses. Start the story with an
opener. For example:

One day, an old man called .... or Thisis the story of .... Or

Asma looked around. Everyone in the family ...

The first person has to continue and complete the sentence. For example:

One day, an old man called Saeed decided to dig a well. So .. ...

So he packed food and some more supplies and tools on his camel and left the village.
Ashewas .. ..

Explain that students need to listen very carefully so they can continue the story with their own sentence. From time to time call on volunteers to
go over the story and repeat what has already been said.

If you wish you can record the story and have student listen, take notes and write it
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Organize students in small groups and have them
brainstorm stories that they might have read or heard
about a"hidden treasure”. Give them a few minutes to
discuss one or two stories in their group. Circulate and
monitor participation to make sure that everyone is
contributing to some extent.

Call on each group to tell the story for the class.
Encourage them to share parts of the story to make
sure that everyone participates.

Direct students to the Writing Corner. Ask them to
think about stories they like and the reasons they
like them. Have them think about the characters, the
events, the place where the story takes place. Call on
volunteers to say what they like about the stories in
class.

Read the guidelines in the Writing Corner with the
class. Pause and discuss each point.

Audience: Tell students to think about the reasons
they like some stories and use that to guide them. For
example, if they like a story because it creates a very
vivid and interesting picture of the main characters
and the place, to try and do the same when they
write their own story.

People: The characters are extremely important in
stories. There are whole stories that are mainly based
on characters and not so much on places or events.
Tell students to choose the names of their characters
carefully and to try and picture them in their minds
before they use them. Also, have students think about
the personality of each character and whether he/she
is a good person or a bad person, etc.

The place or places: It is not enough to simply name
a place, for example, place a character at home or

at work. What kind of home is it? Is it large or small?
Where is it located? Is it traditional? Are there large
windows that let in plenty of light? Etc.

The time: Time is an important element in stories.
We often tell a story in“jumbled order”in other
words we do not follow a strict chronological order
in stating the events but we use language to indicate
that certain events took place before others. Also, era
or season are quite important. For example, “a cold
winter day”in Northern Europe or America carries a
completely different meaning to “a cold winter day”in
Southern Mediterranean or the Middle East.

The events/the plot: This is usually the part of the
story that most people pay attention to. They talk
about what happened. However, the events out of
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context are not always very interesting. For example
think about these two sentences:

He was lost in the desert, compared to, He was lost,
or He was lost in the mall

Do they all carry the same meaning and evoke the
same feelings and images?

The order of events: As mentioned before about
time, we don't always relate the events in the order
they happened, in natural order. Remind students that
there are stories or even films that begin with the final
event and then go back.

The beginning and end of the story: It is important
to think about how you are going to begin and end
even if you decide to make changes later.

Read questions 1 and 2 in the Writing Corner with
the class. Have students think about the story they
read. Did they expect the keeper to be an octopus?
How did they feel when they found out? Were they
surprised?

Call on volunteers to elicit ideas. Explain that if a
writer raises certain expectations by using certain
words or phrases or events and then does something
unexpected that does not agree with most people’s
expectations he/she creates an effect.

Ask students to think of how suspense is created. Use
questions to help them. For example:

Does the writer or filmmaker give all the
information at once?

Do you know what is going to happen next?
Are there clues that make you think something
important is going to happen? How does that
make you feel?

Have students work in small groups to discuss their
stories and make notes in the chart. Remind them to
read the directions for B. Give them time to write their
stories. Tell them to feel free to modify the group story
if they want.

Have students exchange drafts and make comments
or suggestions. Encourage them to read as more
drafts if there is enough time. Ask them to use the
comments and rewrite their stories. Call on volunteers
to read their stories in class.

Assign page 24 for additional writing practice above
word and sentence level.
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11 Project 24

® Organize students in groups and have them

brainstorm on life in their country as they know it.
Suggest that they think about :
People

Places

Transport

Shops

Travel

Cities

The countryside

Sports

Education

Food

Technology

Encourage them to think about different things

if they wish. Remind them to choose one or two
people in their group to make notes as they discuss
their ideas.

Call on a student from each group to present some of
their ideas for the class.

Tell students that they will have to plan a time
capsule and choose objects to include. Encourage
them to use their imagination and visualize life in
their country in 50 years'time. Elicit ideas about
changes in the country. Have them suggest the
shape and material that they would use for the time
capsule. Remind them that they might decide to use
a type of container or packaging that is available.

Have students read directions 1 to 4 and tell them

to study the planner and make notes before they
decide. Set a time limit for groups to decide or limit
the number of objects they can put in the time
capsule, for example an object per student in each
group.

Circulate and monitor participation. Encourage
quieter students to participate. Help when necessary.

When the time is up remind them to share the work
they need to do collecting information and writing
about the objects. Give them time to share the
objects in the group and tell them to write short
texts about what each object is, what it is used for,
what it is made of , where it comes from and why
it has been included in the time capsule.

Read directions for 5 and 6 with the class. Explain
to students that they will need a large sheet of
paper (e.g. the size used for flip charts) or a large
sheet of cardboard. Tell them that they can use any
color they want and choose pictures or draw their
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own. Tell them that sometimes people even attach
small objects to the posters to make them three-
dimensional. Remind them that they will need the
short texts about the objects to use as captions on
their poster.

Allow time for research. This means that if students
don't have access to the internet or a library they
might not be able to collect the information and/or
photos they need. In this case it would be advisable
to ask them to share the tasks they need to complete,
do the research, collect information and visuals and
complete the poster in the next lesson.

Call on each group to present their poster. Suggest
that they take turns presenting each item that they
have researched and collected information about.
Display the posters on the wall if you can. Have
students choose the poster they like best.

QD Additional Activity

Have students work in groups to plan and create a time capsule
to be opened at the end of the school year. Tell them that the box
or container that they use will have to be sealed and handed in
for safekeeping. Explain that they can include assignments, notes,
photos, drawings, objects etc.

0 Teaching Tip

When students work in groups, more outgoing students tend

to monopolize most of the discussion and decision making. In
order to include everyone, remind students to choose one or two
people to be note-takers and one student to act as a chairperson
and make sure everyone has the chance to speak. Suggest

that they assign tasks to each group member based on their
individual skills and interests. For example, an artistic student
should do the illustrations.

You should tell students to prepare the Project
presentation outside of class.

Deal with 3a More in class.

Teacher’s Guide

3/18/14 5:04 PM

36



3 What Will Be, Will Be

Self Reflection |

Write A Vision of the Future’on the board and elicit as
many ideas and words as possible from the class. List
the words on the board.

Have students scan pages 26 and 27. Ask them to
think about things they liked and things they disliked
about this part of the unit. Use questions to help
them remember. For example:

How do you feel about some of the predictions
that people have made?

Can you make some predictions about the future
from your viewpoint?

Give students time to make notes about likes and
dislikes and easy or difficult items in the section.

Before directing students to pages 28, 29, ask them
some questions. For example:

Have you made any vacation plans? What are you
going to do during the term break?

What will you be doing at this time on Friday? Will
you be taking a test?

Have volunteers answer the questions. Elicit more
questions and answers from pairs of students after
you give them a couple of minutes to think.

Discuss the grammar of the unit with the class. Call
on volunteers to say if they found it easy or difficult
and give reasons.

Have students make notes in the Self Reflection
chart. Ask them to focus on likes, dislikes and easy or
difficult items.

Direct students to pages 30, 31. Call on volunteers
to say what the context is in this lesson, for example:
future career plans, future study plans, future homes
and appliances

Have students say what they remember from this
section and make notes in the chart.

Write The Tulsa Time Capsule on the board and
brainstorm on language and information that
students remember. Call on volunteers to list as
much as possible on the board.

Have students complete their Self Reflection charts
as before about likes, dislikes and things they found
easy or difficult.

Before directing students to 10 Writing ask them
to say what they remember about stories. Give
them some time to work in pairs and then call on
volunteers to answer.

Have students scan pages 34 and 35 and make notes
as before.

Direct students to the 11 Project page and hold a
discussion about what they found more or less useful
and more or less interesting. Hold a class discussion
about project work. Elicit ideas from the students and
have them present their experiences for the class.
Did they have difficulty making decisions in their
group? Why? Why not?

Did they feel that they had the chance to present
their ideas?

Was it difficult or easy to collect information
about the objects chosen? Why? Why not?

Where did they find information? Where did they
find photos?

Did they enjoy the poster presentation?

Would they change anything if they had the
chance to do it again? What?

Did they enjoy designing the poster? Did
everyone contribute?

Was there room for originality and creativity?
Why? Why not?

Allow time for students to make notes on the project
section individually. Then have them check with a
partner.

Have students fill out the checklist alone and write
their five favorite words.

Discuss areas that students feel they need more work
on and make suggestions. Check to make sure that
they have chosen the appropriate suggestion from
the last column in order to deal with difficulties.

You should tell students to carry out the Self

Organize students in pairs and ask them to answer Reflection outside of class.

questions like these:

What is your opinion about the Tulsa Time
Capsule?

Would you have chosen to bury a car? Why?
Why not?

What would you have used instead?

Deal with 3b More in class.
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EXPANSION Units

1-3

O Unit Goals

{*! Language Review {©) Chant-Along

| Wonder What
(*) Reading They Il Be
Eye Make-up in Ancient
Egypt ©) Writing
. Write about your
() Project personal dreams

Research the history
of a fashion item

1 Language Review
A

® This exercise reviews the present perfect progressive.
Remind students that we use the present perfect
progressive to say how long something has been
happening. Refer back to the Grammar in Unit 2
(page 16) as necessary.

® \Write on the board: I lost my keys. | (look) ____ for
them all day. Ask students to complete the sentence.
Elicit: have been looking. Next, have students
form the question. Elicit: Have you been looking
for your keys?

® Have students work alone to complete the activity,
and then check answers in pairs, taking turns asking
and answering the questions.

® (all on students to say the questions.

Answers will vary. Sample answers:

Have you been waiting for the bus a long time?
Have you been eating chocolate?

Have you been cleaning the house?

Have you been skiing?

Have you been jogging?

o HwN =

Have you been sleeping?
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B

® This exercise reviews when to use the present perfect
progressive and the present perfect. Remind students
that the present perfect progressive is used to talk
about the length of an action in relationship to the
present. The present perfect is used to talk about the
completion of an action. Refer back to the Grammar
in Unit 2 (page 16) as necessary. As an example, write
on the board:
She has cooked dinner. (It's ready.)
She has been cooking dinner. (It’s not ready.)

® Have students work alone. Then call on volunteers
to read the completed sentences. Ask them to say
the context clue they used to help them decide the
correct verb form.

has stolen

have been living / 've been living
have you been waiting

haven't slept

Have you been using

o v A w N 2

. have been painting, have only finished / 've only finished
(C
® This exercise reviews formation of questions using
the present perfect. Remind students that the
present perfect progressive is used to ask about how
long something has been done, and the present
perfect simple is used to ask about how many times
or how many things have been done. Refer back to
the Grammar in Unit 2 (page 16) as necessary.
® Go over the example and point out that there is more
than one way to form each question. For example:
1. How long have you been a doctor? How long
have you been working at the hospital?
® Have students complete the exercise individually and
then check their answers in pairs. To check as a class,
have one student ask the question and another make
up an appropriate answer.

Answers will vary. Sample answers:

1. have you been flying airplanes

books have you written

cakes have you made

have you been playing for the local team

s W

have you been studying English

Teacher’s Guide
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EXPANSION Units 1-3

(D)

® Have students work in pairs. Give them time to read
the article and then tell them to ask and answer the
questions: After several minutes call pairs to present
their answers to the class.

Answers will vary.

(E)

® Have students work in pairs to discuss and write a
brief reply. After several minutes call pairs to present
their answers to the class. Point out the speech
bubbles and tell students that they can model their
answers after these examples. Ask them to give
a reason for each answer.

® Asafollow up have students consider which other
technological advances (i.e. have affected our every
day lives in a positive or negative way.)

This exercise reviews future tenses. Referring back
to the Unit 3 Grammar (page 28), remind students
@ the different types of future (will, be going to, future @
progressive)
® Have students work in pairs. After several minutes
have students compare their answers in small groups.

Answers will vary

Workbook

Assign pages 25-27 for review of vocabulary and grammar
presented in Units 1-3.

39 Teacher’s Guide
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EXPANSION Units 1-3

2 Reading EETE

It was concocted with a mixture of lead and lead salts.
® Discuss the Before Reading questions with the

students. Ask students to look at the picture on page
40 and describe what they see. Ask them not to read
the text.

It was used to adorn the eyes and ward off evil
They believed that make-up had medical properties.
They observed the effect of lead chloride on a single cell.

vk wN o=

Lead produces a molecule that activates the immune system
i to attack bacteria.
After Readlng 6. Forthousands of years.

A

® Have students work alone to answer the questions.
Have them identify specific lines in the reading that
tell them the answer.

® Help students with new vocabulary. To review the
reading strategy of scanning, have students scan the
reading quickly and identify words and expressions
that are new to them. Write the words on the board.
Encourage students to use the context to understand
the meanings before you explain them.

® As afollow-up have students in small groups to
discuss, provide, and share any information they
have about customs and practices of other ancient

@ civilizations i.e. @

Sumerians,
Assyrians,
Thamud.

® Draw a chart on the board and have students do the
same to organize their information.

® After several minutes call volunteers to report to the
class.

civilizations customs and practices

Teacher’s Guide 40
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EXPANSION Units

41

1-3

After Reading

]

B

Play the audio and have students read along as they
listen.

Help students with new vocabulary. Have students
read as they listen and identify words and expressions
that are new to them. Have students in pairs and
encourage them to use the context to understand
the meanings before you do the Task B.

Check as a class by calling on students to give the
answers.

1. h

2. i

3. ¢

4. d

5. e

6. g

7.

8. a

9. b

10. f

Discussion

® Read the questions aloud. Organize students into
small groups to discuss the questions. Ask students to
discuss any other reasons why people wear
make-up.

® (irculate and monitor students as they talk, but do
not make corrections at this point since the focus
here is on fluency.

® Have one student from each group report back to the

class. Ask students to listen carefully and ask questions
or make comments.

Assign pages 28-29 for additional writing practice at word
and sentence level.

Tea

cher’s Guide
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3 Project

Brainstorm a list of items students might research.
Compile a list on the board. Tell students they can
either choose from the list or choose a different item
they would like to research.

Discuss ways to do the research. For example, if
they are going to do it online, ask them to consider
what would be good key words to use to find the
information they need.

Students can work alone or in pairs to conduct their
research, but have them prepare a written report to
submit as a writing assignment.

Have students report their findings to the class.
Tell the class to listen carefully to each speaker,
and to write down one question to ask him or her
afterwards. This will encourage active listening and
keep everyone involved throughout the activity.
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EXPANSION Units 1-3

4 Chant-Along

© Tell students that they are going to hear a chant
called I Wonder What They'll Be. Ask students to cover
the chant lyrics and just look at the picture. Ask:
Who do you see?
What is the relationship of the people?
What are they doing?
What do you think the chant is about?
Elicit students’ideas and write them on the board.
© Have students read the lyrics to the chant silently.
Ask them to share their first impressions of what
the chant is about.
E Play the chant as students follow along in their
books.
©  Give students the opportunity to ask about any
expressions that they don't understand. Point out
that some of the language is metaphoric. Discuss the
line bring love and light to their own home. Explain that
to bring light means to bring happiness or joy.
© Ask students to say the lines that contain will and the
contraction 7/. Point out that these lines tell us that
@ the chanter is talking about his children in the future. @
E Play the chant a second time so that students can
learn the tune. Then play it again, pausing after
certain lines to have students supply the next line.
©  Ask students to identify the verbs and the verb
phrases. For example, ask: What is he hoping for?
(that they'll be kind) What is he wondering? (if they'll
understand her dreams for them)
E] Play the complete chant one more time and
encourage everyone to participate.
o Ask students how the chant makes them feel. Help
with vocabulary as needed.
© Then ask students what the main message of the
chant is. What does the father want to tell us in this
chant? (He hopes that his children have a wonderful
future, and that he has helped to show them how to
have a happy life))

Teacher’s Guide 42
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EXPANSION Units

1-3

Vocabulary

A

© Read aloud the first word and have students say
which of the phrases best defines how it is used in
the chant. Then have students work alone to match
the words and the definitions. Make sure that they
refer to the chant to find the meanings, and not
a dictionary.

© Check answers by calling on students to say the
answer and to read aloud the line of the chantin
which the word or phrase appears.

1. d 2. ¢ 3. b 4, 3 5.cC

B

© Have students work in pairs or small groups to discuss
the meaning of the expressions. Then ask each student
to write their own definitions.

© Call on students to share their definitions with the
class. Encourage them to use lines from the chant to
support their ideas.

Answers will vary. Sample answers:
1. toshow a person what to do or how to do something
2. something that is worthless and easily destroyed

Comprehension

A

© Have students work alone or in pairs to answer true
or false for each statement about the chant.

© Go over the answers as a class. Ask students to read
aloud the lines of the chant they used to decide
their answers.

1. true 4, false
2. false 5. true
3. true
Discussion

© Read the questions aloud with the class. Have
students work in pairs or small groups to discuss their
answers. You might raise the question of whether
they have the same dreams as their parents have

43 Teacher’s Guide
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for them. (Remind them of the banker in Unit 2 who
wanted to be a watch repairer, but his parents didn't
approve.) You might also ask them to discuss what
they plan to do to accomplish their dreams.

© Have one person in each group report back to the
class. Ask him or her to share the dreams of one
student’s parents in the group, and how the student
feels about those dreams.

5 Writing

® Review with students that before they begin writing,
it is important to think about what they want to say,
and organize those ideas. The graphic organizer in
their book is a good way to organize their ideas.

® Demonstrate ways to use the organizer for this topic.

® Have students work alone to write, either in class or
for homework.

® In class, have students exchange their finished writing

with a partner and read each other’s work. Tell them

to ask questions about anything that's unclear, or that

they want more information about.

® (Call on students to read their writing about personal
dreams to the class.

Assign page 30 for additional writing practice at word
and sentence level.
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4 The Art of Advertising

(©) Unit Goals

©) Vocabulary
Advertising

Products, designers,

and inventors

©! Listening

Listen for specific
information from
anad

each ad? How is the old bicycle at the top of page 45
different from bicycles today?

Explain that making comparisons to find patterns
among components of a presentation will help
students understand the purpose of the presentation.
Have them scan the three parts of the reading to
determine the overall theme, as well as language that

Unusual new gadgets .

Credit cards Pronunciation

Linking adjacent sounds
~) Functions
Talk about
commercials, ads,
and product history
Describe products
Make comparisons

©! Reading
The World of Plastic

©! Writing
Write about a product
and its history

=) Grammar ~! Project
The Passive Write an ad for
Comparatives a product
and Superlatives
As...As

Verbs Look, Smell,
Sound, Taste with
Like + Noun

/
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Ask students about advertisements they remember from
any source, such as radio, TV, the Internet, magazines,

or on billboards. Have them describe the ad and say
whether they liked it or disliked it, and why. Ask what
kinds of claims were made in the advertisements. For
example: You will lose 10 pounds in only 5 days! Try to elicit
comparative and superlative forms. For example: Your
teeth will be brighter and whiter in no time!

Ask: What features make an ad good? What features
make an ad bad? Elicit ideas from students and list them
on the board.

1 Listen and Discuss

® Have students open their books to pages 44-45.
Tell students to look at the photos without reading
the ads to think and write as many words as they
can. After several minutes ask them to scan the texts
to see if they can find any of the words. Then call on
volunteers to report to the class. Ask: What is each
photo of? How would you describe the product in

is common to each part. The theme is that each part is
promoting a product; all of them are advertisements.
The language common to all three advertisements is
comparative and superlative adjectives.

® Review how to identify comparative and superlative
adjectives. Most comparatives are formed with
either -er at the end of the adjective or the word more
before it. Write examples on the board, for example:
prettier, stronger, more interesting, more intelligent.
Superlatives are formed with -est and
the word most. Write on the board: prettiest,
strongest, most interesting.

® Have students scan the product descriptions and
write € above each comparative adjective and S
above each superlative adjective. (Comparatives
include: smaller, better, lighter, easier, less bulky, bigger,
and faster. Superlatives include: most expensive,
smoothest.) Ask students: What is the superlative
form of less bulky? (least bulky)

® After going over the adjectives students found in
the ads, ask if anyone wrote down more readily. Point
out that readily is an adverb modifying stored, not
an adjective.

E With students’books closed, play the audio through.

|§| Play the audio again as students follow along in their
books. Ask them to circle any words and expressions
that they don't understand.

® Have students work in pairs or small groups to
ask about the unfamiliar words and expressions
they circled.

® Ask the class about the phrase to customize their
car from the car ad. Students will use the phrase
a personalized car in Pair Work, and so this is a good
point to explain that both terms mean to make
according to what someone wants.

Teacher’s Guide 44
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4 The Art of Advertising

Quick Check
(A

® Read the directions with the class. Draw a three-
column chart on the board. Label the headings: car,
suitcase, and bike. Tell students to draw the chart on a
piece of paper and use it to complete the activity. This
activity can be done individually or in pairs.

® To check answers, call on students to fill in the chart
on the board.

Answers will vary. Sample answers:
Car: tiny classic, new

Suitcase: most expensive, “friendly, lighter than
any other bag, price as high as a car

Bike: portable, smaller and less bulky, attractive

(B)

® Have students work individually to answer true or false
for each statement.

® To check answers, call on one student to read each
statement and have the class say if it is true or false.

1. true 3. false 5. true
2. false 4, true 6. true

2 Pair Work
0

® Organize students into pairs. Tell them to take
turns asking and answering about the products
in the advertisements. Tell them to ask as many
questions as they can.

E Play the audio. Ask students to listen

and repeat.

® Model the example conversations with volunteers,
changing roles. Encourage students to use
comparatives and superlatives in their questions
and answers. For example:
A: How does the fold-up bike compare to a standard

bike in size?

B: It's smaller and less bulky.

® Monitor students as they practice, offering help
as needed. Then call on several pairs to present for
the class.

45 Teacher’s Guide
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(B)

Give students a few minutes to choose a product and
write down two reasons that he or she likes it.

® Have students share their products and reasons with a
partner. Then have pairs form small groups to compare
the products they chose, and why.

® (all on one student from each group to tell the class
about a product of someone else in the group. This
will encourage active listening during group work.

Language Builder

Explain that another way to say “the standard bike"is to

say "the typical or ordinary bike” We use the word

standard to refer to what is normal or usual. For example:

It's now standard practice at some schools to take away |

|

students’ cell phones before exams. /

Workbook

Assign page 31 for practice with the vocabulary of

the unit. @
&P Teaching Tip

Having students work with their peers in small groups to check
on unfamiliar vocabulary can benefit everyone. Students often
feel more comfortable sharing their ideas with one another.
Learning from peers can encourage them to work harder so that
they can help each other more in the future.

&P /dditional Activity

Arrange students in small groups to play a game. One student
begins by describing an object in the room. For example: That
book is small. A student in the group responds by describing
another object. For example: This book is bigger. The student
who responded then makes the next statement. Students see
who can respond first. Alternatively, students take turns in a circle.

The Super Bowl, the championship game of the U.S. National
Foothall League, is also a“Super Bow!” for commercials.
Every year, approximately 90 million viewers watch the
][ game—many of them just to watch the ads. So the ads must
a CTS be innovative and spectacular. It costs several million dollars
to aira 30-second ad during the Super Bowl, but many
companies think it is worth it.
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4 The Art of Advertising

3 Grammar (A}

® Have students work individually to rewrite each

The Passive sentence in the passive.
® To check answers, call on volunteers to read their
sentences for the class.

® Point out that the agent is not optional in numbers 1,
4,5,and 6 because the agent adds to the meaning.
In numbers 2, 3, and 7, the agent is optional because
the meaning is clear without it, and the agent is
obvious. For example, only people drive or buy cars,
so there’s no need to state this. We would, however,
state the agent if it was more specific and the focus of
the sentence. For example: In the future, smaller and

You: The boy broke the window. smaller cars will be driven by commuters.

Class: The window was broken by the boy.
Answers
Comparatives and Superlatives Answers will vary. Sample answers:

® Go over the material in the grammar chart for the
passive. Point out that when using the passive,
stating the agent (who or what performed the action)
is optional. If the agent is included in a sentence, it
usually comes immediately after the past participle
and is preceded by by.

® Say, or write on the board, sentences in the active
voice. Have students change each sentence from
the active to the passive. For example:

® Go over the material in the grammar chart for 1. The first car was made by Karl Benzin 1886.

comparatives and superlatives. 2. Carsare produced (by companies) all over the

. . . Id days.
® Have students practice using comparatives and worid nowadays

superlatives with iterns in the classroom. For example, 3. Inthe future, smaller and smaller cars will be driven

say: This piece of paper is small. This piece of paper (by people). ' ‘

@ is smaller. Alternatively, draw on the board lines, 4. Perfume, watches, and jewelry are made by Cartier @
squares, and other geometric shapes for students to 5. The perfume industry was started by Francois Coty
compare. For example, say: Triangle A is bigger than in the late 1800s.
triangle B. Triangle C is the biggest. 6. Famous perfumes have been produced by the French

for many years.
7. In the future, more and more hybrid cars will be bought

As...As (by people).
® Go over the examples of when to use as...as 8. In the past, bikes were used by many people to go to work.

and not as...as. Point out that this structure is

used to show how things are the same or how

they are different. Language Builder
® Remind students that we use a similar structure to | Explain that looks like has other meanings.

compare amounts or degrees (as much/many +
noun + as) For example: This backpack has as many
pockets as that one. She doesn’t have as much

When talking about the weather, we often use looks
like to describe what the weather will be like soon. For
example: Its cloudy and windy out. It looks like it's going

money as | have. 1o rain
It can also be used to state a conclusion. For example:
Verbs Look, Smell, Sound, Taste, | Wow, its going to snow a lot tonight. It looks like we aren't s
with Like + Noun going to have school tomorrow.

® Read the examples in the chart with the class.

® To help students understand better, you might
point out that all of the examples are about physical
attributes, except for the one with sounds like.
Contrast the example That sounds like a good
idea with What's that? It sounds like a train to show
that sounds like can also be used to talk about physical
attributes.

Teacher’s Guide 46

10_Unit4_MG_SA_TG1_2014.indd 48 @ 3/18/14 5:06 PM



4 The Art of Advertising

(B) ®

® Have students work individually to complete the ® Have students work in pairs to express their opinions
paragraph with the passive forms of the verbs. about which ad is the best one. Ask them to focus on
® To check answers, call on students to read sentences which ad is the most effective. For example, which ad
of the paragraph for the class. would make them want to buy the product if it was
. . ) ' ?
® For additional practice, have students rewrite the something they needed!?
paragraph using the active voice. Explain that ® Encourage students to share their personal experiences
sometimes the agent will not be clearly stated. In in choosing products they often buy, such as shampoo
those cases, they can omit the agent, or add by people if or snacks. How do they decide what to buy? Do ads
they think it is needed to make the meaning clear. influence them?
1. are made Answers will vary.
2. were considered G
3. was used
® Have students work alone to complete the sentences.
4, was opened .
® To check answers, call on students to read their
5. were sprayed
sentences. In some cases more than one answer
6. wasworn . .
is possible.
7. was named
8. was packaged m
1: :/askl)auncheq | 1. sounds (or looks)
. has been enjoye
@ 2. look @
@ 3. smells
® Have students fill in the ads with the correct 4. taste
comparative or superlative form of the adjective 5. sound
in parentheses. 6. look
® Have students work in pairs to compare their answers.
Check by asking studgnts to read the ads aloud. ‘ Workbook
Encourage them to think about ads on TV or radio,
and present the ads in a lively way. Assign pages 32-34 for more practice with the grammar
of the unit.
Answers
Perfume ad: most refreshing . .
Toothpaste ad: cleaner, brighter 0 TeaChmg Tlp
Pet food ad: healthier Personalizing learning in the classroom reinforces new language

and shows students its relevance to their lives outside of
the classroom.

&P /dditional Activity

Activity 1: Have students work in groups to take turns
describing their favorite foods, or traditional foods for holidays,
using fooks like, tastes like, and smells like.

Activity 2: Have students work in pairs. Ask them to decide on
a product to advertise, and then to write an ad statement about
the product. For example: Brighto. It makes your clothes cleaner
and brighter.

Hand-held device ad: most reliable
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4 Language in Context

® Direct students'attention to the pictures. Ask
them to first identify what they see, without
reading the exercise.

® Have students work alone to match the sentence
halves, and then compare their answers in pairs.
Check as a class by calling on students to read the
completed sentences aloud.

Answers at bottom of page in Student Book
1. d 3. e 5. i 7. 9, f
2. g 4. a 6. h 8. cC 10. b

Listening

Tell students they will hear ads about four products.
Ask a student to read aloud the names of the four
products. Next, ask students to read the phrases in
the right-hand column. Tell them to make predictions
about the matches, but not say them out loud.

Explain that writing down key words instead of trying
to remember longer phrases or sentences is an
effective tool when listening for specific information.
Here, they are being asked to focus on what the
product is for. Do the first item with the class to model
what key words to listen for.

Play the audio for number 1 only.

Write on the board: suntan, protect, skin, care,
protection. Show students how these key words can
help them find the answer.

Play the complete audio. Have students listen and
write down key words.

Have students mark their answers.

Play the audio again for students to check their
answers.

1. Sunray gives you the most wonderful suntan while
protecting your skin all day long against the wind
and harmful rays of the sun. Use Sunray for utmost care
and protection. Recommended by dermatologists all
over the world.

2. When you're feeling tired, hot, and thirsty, there’s nothing
more invigorating than Sparkle. It's cooler than an
ocean breeze, fresher than a mountain stream, and it has
a delicious, refreshing taste. Try Sparkle now.
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3. Do you have a splitting headache? Are you suffering from a
toothache? NoAche will take away your pain, and you will
feel better immediately. Why don't you try NoAche and get
rid of your aches and pains almost instantly?

4. When the kids got home from their camping trip, their
suitcases were full of dirty clothes that smelled bad. I just
threw all the clothes into the washing machine, added a
measure of Spotless, and just look at them now. They're
clean and spotless again—and they smell great, too.

1. b 2. d 3.a 4. c

6 Pronunciation

® Point out that these adjacent sounds link naturally in
speech.

E Have students listen to the audio and repeat the
phrases and sentences.

E Play the audio again for students to listen and
repeat.

® Have students work individually to find examples.
After several minutes have students in small groups
to practice reading them aloud. Monitor students as
they practice, offering help as needed.

/ About You

© Have students work in pairs to use the questions as
a basis for their discussion about truth in advertising,
and how ads influence their buying decisions. Ask
students to present details about
the best and worst ads they've seen or heard.

© Ask pairs to share with the class one idea or
conclusion from their discussion.

© Call on several volunteers to share with the class
about an occasion when they bought a product after
being influenced by advertising, but the ad turned
out to be false or misleading.
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4 The Art of Advertising

- ® Have students work alone to complete the organizer.
8 Conversation After several minutes have students in pairs. One
student describes a gadget, and the other expresses
disbelief. Have students switch roles so that each gets
the chance to describe a gadget and express disbeli